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ABSTRACT 
 
 
 
 
 Entrepreneurial skills provide dancers with transferrable skills that can be 
applied within and outside the professional dance field. This multifaceted skill set 
allows dancers to be more employable throughout their professional career by 
providing them with a variety of employment options while still performing, as 
well as after their retirement from the stage. This paper examines entrepreneurial 
skills related to the business aspects of a professional dance career in order to 
answer the question: how do university BFA Dance degree programs train 
dancers in entrepreneurial skills in preparation for professional dance careers? 
The research question is addressed in three main parts: a literature review of 
existing research, the findings of original research conducted on 25 randomly 
selected BFA Dance degree programs, and recommendations to improve the 
quality of training undergraduate dance students receive in entrepreneurial skills.  
The literature review draws from scholarly articles on dance education and arts 
entrepreneurship, as well as economic data on artists and dancers in the United 
States labor force. The original research then analyzes the course catalogs and 
curriculum requirements of 25 randomly sampled university BFA Dance degree 
programs in order to determine which BFA Dance degree programs are 
entrepreneurial. Finally, the paper concludes that the preponderance of BFA 
Dance degree programs are not entrepreneurial, as they largely do not require 
entrepreneurial courses, offer entrepreneurial electives, or entrepreneurial minors 
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within the BFA Dance degree. It recommends connecting existing resources 
within the university, allowing dance students to create their own majors or 
minors, and evaluating the high demand in undergraduate Dance degree programs 
for additional skills in choreography. 
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INTRODUCTION 
 
 
 
Dance is one of the most highly competitive career paths in the performing 
arts, often with the shortest career span. Whereas other performing artists, such as 
actors or singers, continue to work well into middle or old age, a dancer’s career 
typically ends between the ages of 30 and 40. The most elite positions for dancers 
are few and far between and the lucky few that reach that pinnacle have no 
guarantees for career longevity or success.  
Unlike many other careers paths, a dancer’s career might conclude with a 
great deal of forethought, or it might end in an instant due to an injury, much like 
that of a professional athlete. Regardless of the amount of planning, or lack 
thereof, that a dancer puts into their retirement, they face limited options for post-
retirement careers in the professional dance world. Prominent careers as artistic 
director, ballet master, répétiteur or costume designer are no less competitive or 
scarce than that of principal dancer with a top company, such as New York City 
Ballet or Alvin Ailey American Dance Theater. Dancers seeking other types of 
careers in the dance field, such as dance educator, yoga or pilates instructor, 
massage therapist, physical therapist, or arts administrator, face equal competition 
from dancers and non-dancers for employment, and those positions often require 
additional training or certifications.  
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Moreover, dancers typically rely on alternative forms of employment for 
supplemental income while still performing and it is not uncommon for dancers to 
work multiple jobs in addition to their work as a performer. Dancers frequently 
seek employment within the dance field, such as those jobs previously mentioned, 
as well as outside of dance in such fields as food services, childcare or customer 
service. This often forces dancers to utilize multiple skill sets, many of which are 
not taught within the confines of a dance studio.  
Dancers receive extensive technical training in ballet, modern, jazz, tap 
and world dance, oftentimes beginning as early as their preschool years. However, 
from what is currently known, dancers receive little to no training in 
entrepreneurial skills throughout the course of their dance education. For the 
purposes of this paper, entrepreneurial skills are defined as a variety of skills that 
are essential for the business aspects of a dance career, including but not limited 
to: business practices; marketing and public relations; fundraising; financial 
planning; management; and networking.  
Although dance education has been written about at length, little research 
has been conducted on the inclusion of entrepreneurial skills in a dancer’s 
training, and particularly in the curricula for an undergraduate degree in dance. 
This paper will examine entrepreneurial skills to determine the presence of 
entrepreneurial skills training in higher education. In doing so, it will analyze 
university Bachelor of Fine Arts (BFA) Dance degree programs in order to 
answer the question: how do university BFA Dance degree programs train 
dancers in entrepreneurial skills in preparation of professional dance careers? The 
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question is addressed in three main parts: a literature review of existing research, 
the findings of original research conducted on 25 randomly selected BFA Dance 
degree programs, and recommendations to improve the quality of training 
undergraduate dance students receive in entrepreneurial skills.  
 The literature review utilizes scholarly articles on dance education and 
arts entrepreneurship, as well as economic data on artists and dancers in the 
United States workforce. It draws largely from economic and statistical data in 
reports from the United States Census, American Community Survey, National 
Endowment for the Arts, and Georgetown University Center on Education and the 
Workforce. This data demonstrates such factors as the rate at which dancers are 
employed full or part-time, dancer earnings, the typical age of working dancers 
and the age of their retirement, and the unemployment rates of performing arts 
majors.  
The literature review addresses these topics through three primary themes: 
The Employability of Dancers, The Value of an Undergraduate Dance Degree, 
and The Growing Need for Entrepreneurial Skills in Dance Training. The 
literature finds that dancers are typically at an economic disadvantage when 
compared to their artistic peers, as well as laborers in the United States workforce. 
Dancers also have a shorter career span, they typically work part-year and part-
time, and they frequently rely on multiple jobs for financial stability. In addition, 
the literature finds that performing arts majors have less economic value than 
more popular majors, such as Business. It also finds that graduates with Business 
majors typically out earn those with performing arts majors. Finally, the literature 
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identifies specific entrepreneurial skill sets. It finds that entrepreneurial skills 
provide dancers with transferrable skills, which can be applied both within and 
outside the professional dance field. 	   This paper then analyzes original research findings of a random sample of 
25 universities throughout the United States that offer BFA Dance degrees. The 
random sample was selected from a total research pool of 70 universities by 
utilizing Dance Magazine’s 2011-2012 College Guide. The research findings 
examine the course catalogs and curriculum requirements of each BFA Dance 
degree program in order to determine whether or not they are entrepreneurial. In 
addition, the research findings address characteristics such as the percentage of 
public and private universities; the geographic representation of the United States; 
the size of the student population; and the size of the dance department.  
The research finds that the majority of the BFA Dance degree programs 
are not entrepreneurial, in that they do not require entrepreneurial courses, offer 
entrepreneurial electives or entrepreneurial minors. The research also finds that 
the preponderance of research subjectsi have opportunities for entrepreneurial 
courses or minors that are not connected to the BFA Dance degree program. By 
contrast, the research finds that the overwhelming majority of research subjects 
offer minors in Choreography or Dance Composition with a direct connection to 
the Dance program.  
 Throughout, this paper demonstrates the need for entrepreneurial skills in 
a professional dance career and shows that BFA Dance degree programs are not 
adequately imparting entrepreneurial skills to dance students. Based on these 
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findings, the paper presents three recommendations in order to improve the 
training that dancers receive in entrepreneurial skills throughout their 
undergraduate education. These recommendations include connecting resources 
that already exist, developing unique opportunities for students to design their 
own majors or minors, and evaluating the high demand among undergraduate 
dance students for additional skills in dance composition. 
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LITERATURE REVIEW 
 
 
 
 
In order to answer the central research question, this paper will first assess 
the existing research on the topic. The literature review draws largely from 
scholarly articles on dance education and arts entrepreneurship, as well as 
economic data on artists and dancers in the United States workforce. Through an 
analysis of existing literature, three primary themes emerged, each of which will 
be addressed in a separate section of the literature review: 
Section 1: The Employability of Dancers  
Section 2: The Value of an Undergraduate Dance Degree  
Section 3: The Growing Need for Entrepreneurial Skills in  
Dance Training 
The first section, The Employability of Dancers, will analyze whether 
dancers pursue professional dance careers after receiving an undergraduate 
education; the rates at which dancers are employed full or part-time; dancers that 
are self-employed; multiple job holdings of dancers; dancer earnings; the typical 
age of working dancers and the age of their retirement; and career transitions of 
dancers. The second section, The Value of an Undergraduate Dance Degree, will 
examine the growth of the undergraduate Dance degree in the United States; the 
economic value of an undergraduate performing arts degree, as well as the 
unemployment rates of performing arts majors following the 2008 economic 
recessionii; and, the rate at which dancers receive undergraduate degrees. Finally, 
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the third section, The Growing Need for Entrepreneurial Skills in Dance Training, 
will address the entrepreneurial skill sets required for the business aspects of a 
professional dance career; issues experienced by working dancers in the 
professional field that could be resolved, in part, by the possession of 
entrepreneurial skills; the experience of artists with their undergraduate training; 
and undergraduate arts entrepreneurship programs.  
Throughout, the literature review will show that dancers are at an 
economic disadvantage, particularly when compared to other workers in the 
United States labor force. The literature will demonstrate that dancers consistently 
earn less than the U.S. labor force, as well as the majority of their artistic peers. 
This poor economic standing can be attributed to a myriad of factors, including 
the high rate of dancers that work part-year and part-time, as well as the rate of 
dancers that must rely on multiple jobs to achieve financial stability. Furthermore, 
the literature will show that throughout their dance training, and particularly while 
obtaining an undergraduate Dance degree, dancers do not receive adequate 
instruction in the entrepreneurial skills needed for the business aspects of their 
professional career. The literature review will ultimately show that this lack of 
preparation is a hindrance to the dancer’s future career as a professional dancer or 
choreographer, as well as to their eventual transition to a post-performance career.  
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SECTION 1 
THE EMPLOYABILITY OF DANCERS 
 
The Employability of Dancers addresses whether dancers pursue 
professional dance careers after receiving an undergraduate education; the rates at 
which dancers are employed full or part-time, as well as full or part-year; the 
percentage of dancers that are self-employed; dancers with multiple job holdings; 
dancer earnings; the age of working dancers and the age of their retirement; and 
finally, career transitions of dancers. Utilizing data collected from the United 
States Census and the American Community Survey (ACS) in reports from the 
National Endowment for the Arts, the Georgetown University Center on 
Education and the Workforce and other researchers, this section demonstrates the 
poor economic standing of dancers compared to other workers in the United 
States labor force, as well as in comparison to their artistic peers. In addition, the 
literature in this section demonstrates how difficult it is for dancers to experience 
financial self-sufficiency solely from their professional dance career. 
DANCERS THAT PURSUE PROFESSIONAL CAREERS: Many 
students earn undergraduate degrees in dance. The literature demonstrates that 
among them, dancers who pursue professional careers ultimately leave dance after 
a period of years working in the field. The reasons for this may vary, including a 
dancer’s retirement from performing, a need for higher income, or because they 
did not “make it” as a dancer. However, specific reasons for leaving a career in 
dance are not often discussed in literature. At this time, few researchers have 
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attempted to discern whether or not undergraduate dance majors pursue a 
professional dance career, or their reasons for ending their performance career. 
Without such information, this segment attempts to determine the percentage of 
undergraduate dance majors that have pursued professional careers after 
graduation. 
In a 2003 report What Becomes of Undergraduate Dance Majors, 
Montgomery and Robinson conducted a survey of alumni of the Five College 
Dance Department in Massachusetts. However, it is important to note that 
Montgomery and Robinson surveyed all alumni of the Five College Dance 
Department over time, not graduates of a specific year or time period. Their 
research found that approximately 50 percent of alumni respondents were 
employed in dance in 1998. Furthermore, 85 percent of those respondents 
reported being employed in dance at some point since their graduation from the 
Five College Dance Department (Montgomery and Robinson 2003)iii. This 
statistic demonstrates a 35 percent drop-off of dance graduates that were 
employed in dance at one time, which implies that dance graduates ultimately 
chose to leave the dance field after a period of time, presumably for alternative 
employment or as a result of their retirement from dance. However, What 
Becomes of Undergraduate Dance Majors? did not delve into these theories or 
attempt to determine what forms of alternative employment dance graduates 
pursued after leaving the dance field. In addition, these statistics did not consider 
whether the respondents were employed full or part-year, full or part-time, 
although Montgomery and Robinson found that survey respondents were 
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employed in a range of dance related jobs. Their survey found that of the 
respondents that were employed in the field of dance in 1998, 42 percent held 
dance performance jobs, 9 percent held jobs as choreographers, 62 percent were 
employed as dance teachers and 18 percent worked as dance administrators 
(Montgomery and Robinson 2003). 
In a similar survey of alumni of arts undergraduate programs, the Strategic 
National Arts Alumni Project (SNAAP) 2011 Annual Report found that 48 
percent of the undergraduate dance major alumni surveyed were working as 
professional dancers at the time of data collection in 2010 (SNAAP 2011). In 
addition, data collected in the SNAAP 2012 Annual Report found that of the 
dancers surveyed, 82 percent had worked as professional dancers at some point 
since graduation. By contrast, 88 percent intended to work as professional dancers 
after graduation (SNAAP 2012). While the drop-off of dancers that did not pursue 
professional careers is less significant here at 6 percent, it is still worth noting. 
Unlike Montgomery and Robinson’s research, SNAAP reviewed a range of 
institutions. The 2012 Annual Report surveyed 36,000 arts alumni from 66 
institutions, including 58 universities and 8 arts high schools (SNAAP 2012). The 
2012 Annual Report drew from a much larger pool of survey respondents than 
Montgomery and Robinson did, however the SNAAP respondents were alumni of 
a variety of arts majors, which included dance. In addition, this statistic does not 
demonstrate whether the dancers left the dance field to pursue alternative 
employment after a period of time as Montgomery and Robinson did. Rather, the 
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SNAAP statistic is attempting to determine what the dance major’s intention was 
upon graduation. 
FULL-TIME AND PART-TIME WORK: Dancers that are able to find 
paid work in their professional dance career are not often employed full-year, full-
time. Even a contract with a major dance company, such as Alvin Ailey American 
Dance Theater or New York City Ballet, will not guarantee a dancer a paycheck 
from their dance company 52 weeks out of the year. A typical contract with a 
ballet company might range between 30 to 45 weeks, which falls below the U.S. 
Census Bureau’s definition of full-year work (AGMA 2009; AGMA 2010; U.S. 
Census Bureau 2014). Statistically, the majority of artists, including dancers, are 
found to be employed part-year and part-time (Nichols 2011).  
The Georgetown University Center on Education and the Workforce’s 
report What’s It Worth? The Economic Value of College Majors found that 35 
percent of Visual and Performing Arts majors were employed part-time. This was 
the second highest major with part-time employment reviewed in their study, 
behind Medical Assisting Services at 48 percent (Carnevale, Strohl and Melton 
2011). Furthermore, the National Endowment for the Arts (NEA) report Artists 
and Arts Workers in the United States: Findings from the American Community 
Survey 2005-2009 and the Quarterly Census of Employment and Wages 2010 
found that,  
Artists are less likely than other workers to have full-year or full-time employment, 
which partly accounts for their annual median incomes being lower than those of workers 
with similar education levels… Nearly 44 percent of artists, or 913,236, work part-time 
(less than 35 hours per week) and part-year (less than 50 weeks per year), a trend that 
largely reflects the working patterns of performing artists. This rate compares with 38 
percent of all U.S. workers (Nichols 2011, pg. 1 and 12). 
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These findings are not surprising given the aforementioned average contract 
lengths of dancers employed by major ballet companies. 
 An earlier NEA report, Artists in the Workforce: 1990-2005, found that a 
mere 20 to 30 percent of dancers, musicians and entertainers were employed full-
year, full-time, which is far less than the approximately 50 percent of other artist 
groups, based on data collected from the U.S. Census and the ACS. Artists in the 
Workforce also determined that 47.8 percent of dancers and choreographers 
worked part-year and 51 percent of dancers and choreographers worked part-time 
between 2003 and 2005 (Gaquin and Bradshaw 2008).  
Artist Group Percentage That Worked 
Part-Year 2003-2005 
Percentage That Worked 
Part-Time 2003-2005 
Dancers and 
Choreographers 
47.8% 51% 
Actors 77.1% 49.1% 
Entertainers and 
Performers 
47.4% 49% 
Musicians 40.9% 58.1% 
Total Artists 32.7% 27.9% 
Total Labor Force 30.2% 21.9% 
  
The statistics from Artists in the Workforce represented in Table 1.1 
demonstrate that the total percentage of artists, 32.7 percent, that worked part-year 
between 2003 and 2005 did not differ greatly from that of the total labor force at 
Table 1.1: Percentage of Artists That Worked Part-Year  
and Part-Time 2003-2005 
(Gaquin and Bradshaw 2008) 
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30.2 percent. However, when seen in contrast to the percentage of dancers and 
choreographers, 47.8 percent, the difference is more significant, at 15 percent. 
Similarly, the percentage of dancers and choreographers that were employed part-
time, 51 percent, is significantly greater than that of total artists, 27.9 percent, and 
more so than the total labor force, 21.9 percent. 
 
 
The Dance/NYC Junior Committee, an affiliate of the national service 
organization Dance/USA, conducted a survey in 2010 of dancers between the 
ages of 21 to 35 that were performing work in the field of dance, albeit paid or 
unpaid, in New York Cityiv. This survey resulted in a study entitled Dance 
Workforce Census: Earnings Among Individuals 21-35, also known as the 21-35 
Report, which found that far more of its respondents relied on part-time jobs and 
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Figure 1.1: The Number of Full or Part-Time Jobs Held By Dancers in 2010 
(Dance/NYC Junior Committee 2012) 
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seasonal or occasional jobs than full-time employment. Of 1,231 respondents and 
1,870 described dance jobs, 328 of those were full-time jobs, 804 were part-time 
jobs and 738 were seasonal or occasional jobs. However, it is important to note 
that of the 1,870 total dance jobs, the 21-35 Report found that only 64 of those 
jobs, or less than 5 percent, were full-time dancer/performer positions 
(Dance/NYC Junior Committee 2012).  
SELF-EMPLOYED ARTISTS: Researchers have found that artists are 
naturally entrepreneurial and that they are prone to displaying entrepreneurial 
characteristics, such as starting their own ventures. The NEA report Artists and 
Arts Workers in the United States: Findings from the American Community 
Survey (2005-2009) and the Quarterly Census of Employment and Wages (2010) 
found that artists are 3.5 times more likely to be self-employed than the United 
States labor force. Based on data collected from the ACS, Artists and Arts 
Workers found that 33.6 percent of all artists were self-employed between 2005 
and 2009, while 26.9 percent of dancers and choreographers were self-employed. 
Comparatively, 9.8 percent of the total labor force was self-employed during the 
same time period, as were 8.3 percent of professionals and related workers, which 
is a larger occupation group used in U.S. Census data that includes artists, as well 
as doctors, lawyers, scientists, health professionals and teachers (Nichols 2011). 
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Figure 1.2: Percentage of Artists That Are Self-Employed and  
Working Full-Year, Full-Time, ACS 2005-2009 
(Nichols 2011) 
 
  
 
By contrast, Artists and Arts Workers found that of all artist groups, fine 
artists, art directors and animators displayed the largest percentage of self-
employment, at 54.7 percent, followed by photographers at 46.5 percent (Nichols 
2011). Figure 1.2 demonstrates the percentage of artists that were self-employed 
from 2005 to 2009, compared to the percentage of artists that were employed full-
year, full-time. Of all artist groups, dancers and choreographers had the lowest 
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percentages in both self-employment and full-year, full-time employment, at 26.9 
percent and 27.6 percent respectively (Nichols 2011). Other artist groups typically 
experienced higher percentages in one respect or the other. The lower percentages 
for dancers are likely a result of what will be shown in this section of the literature 
review, that dancers typically work part-year, part-time and that they often work 
more than one job to support themselves. 
Similarly, Artists in the Workforce 1990-2005 found that 22.3 percent of 
dancers were self-employed, whereas 24.9 percent were employed full-year, full-
time. These statistics were based on data collected by the ACS from 2003 to 2005. 
Artists in the Workforce also found that in 1990 and 2000, 31.5 percent of artists 
were self-employed and 34.5 percent were self-employed from 2003 to 2005. 
Comparatively, 7 percent of the United States labor force was self-employed in 
1990, 9.5 percent in 2000 and 10.2 percent from 2003 to 2005 (Gaquin and 
Bradshaw 2008). 
MULTIPLE JOB HOLDINGS: Numerous sources have agreed that 
dancers, as well as artists, rely on multiple jobs for sources of income. The 
Dance/NYC Junior Committee’s 21-35 Report found that the majority of its 1,231 
respondents, or 42.3 percent, received income from three to five jobs in 2010. By 
contrast, the 21-35 Report found that only 18.3 percent relied on one job, 17.4 
percent held two jobs, 15.7 percent held between six and ten jobs, and 6.3 percent 
had ten or more jobs (Dance/NYC Junior Committee 2012). Similarly, the NEA’s 
Dancemakers survey found that 80 percent of its respondents held one job in 
addition to their work as a choreographer in 1989 and 30 percent reported having 
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two or more jobs (Netzer and Parker 1993). Furthermore, a survey of Australian 
dancers, Careers In Dance: Beyond Performance to the Real World of Work, 
found that 90 percent of respondents were professional dancers that held two or 
more jobs. Careers in Dance also reported “none of the 10 percent of respondents 
who reported a single role worked in dance performance” (Bennett 2009, pg. 29).  
 
 
 
In addition, SNAAP found that 57 percent of arts alumni were working as 
professional artists with two or more jobs and 18 percent held three or more at the 
time of data collection in 2010 (2011). SNAAP’s Annual Report the following 
year found a smaller percentage, although of no less distinction, in that 40 percent 
of alumni working as professional artists held two or more jobs (2012). However, 
the data collected in the SNAAP Annual Reports in 2011 and 2012 was based on 
responses from alumni of a variety of arts majors and was not exclusive to dance.  
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Figure 1.3 
Figure 1.3: NYC Dancers Between 21-35 With Multiple Job Holdings 
(Dance/NYC Junior Committee 2012) 
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Throughout the years, researchers have found several reasons why dancers 
rely on more than one job, including the most obvious reason, to pay their bills 
and meet household expenses (Alper and Wassall 2000; SNAAP 2012). Another 
such reason is to obtain health insurance and retirement benefits (Jackson 2003; 
Montgomery and Robinson 2003). In fact, in the report Investing in Creativity: A 
Study of the Support Structure for U.S. Artists, the author explained that: 
A much higher percentage of artists pay for their own health insurance, as compared with 
other workers in the United States. More than half of artists pay for their health 
insurance, compared with less than one-tenth of U.S. workers (Jackson 2003, pg. 49).  
 
Further proof of this point can be found in What Becomes of Undergraduate 
Dance Majors? which reported that 41 percent of its respondents relied on a non-
dance job for health insurance, although they were also employed in dance. In 
addition, 29 percent of the survey respondents reported obtaining retirement 
benefits from their non-dance job (Montgomery and Robinson 2003). 
 A third reason cited for multiple job holdings is to assist with 
choreographic and dance-related expenses (Netzer and Parker 1993). Finally, 
researchers have found that in some instances, dancers enjoy the work on their 
secondary job and that they have a desire to obtain a different experience from 
their secondary form of employment (Alper and Wassall 2000). However, those 
that work as a dancer or artist in their second job most often cite this reason. In 
such instances these individuals typically work outside of dance performance for 
their primary job. 
 Furthermore, many researchers have found that dancers who rely on 
multiple jobs typically hold one or more non-dance job (Dance/NYC Junior 
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Committee 2012; Montgomery and Robinson 2003; Risner 2010). The 21-35 
Report found that 47.7 percent of dancers surveyed held one job outside the dance 
industry and 28 percent held two jobs outside of dance (Dance/NYC Junior 
Committee 2012). What Becomes of Undergraduate Dance Majors? also reported 
that 61 percent of its respondents were employed at one or more non-dance job 
(Montgomery and Robinson 2003).  
In contrast to these statements, an NEA report on the multiple job holdings 
of artists titled More Than Once in a Blue Moon: Multiple Jobholdings by 
American Artists, found that “the most common type of second job held by artists 
was a job in the professional and technical occupations, including that of artists” 
(Alper and Wassall 2000, pg. 6). More Than Once in a Blue Moon asserted that it 
was relatively uncommon for moonlighting artists to rely on jobs in sales, clerical 
or service occupations as their secondary form of employment. In addition, the 
report stated that the rate of moonlighting artists holding a second job as an artist 
had fallen to approximately 30 percent from 60 percent in 1985 (Alper and 
Wassall 2000). Comparatively, Dancemakers, a NEA survey, pointed out that 
“choreographers who had outside jobs created fewer works. More experienced 
choreographers were less likely to have outside jobs, but did not necessarily have 
higher incomes as a result of their additional time to create more works” (Netzer 
and Parker 1993, pg. 17). 
DANCER EARNINGS: Numerous reports over the past several decades 
have chronicled the earnings of dancers, as well as artists, and how their earnings 
correspond to that of the United State labor force. Dancemakers found in its 
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Table 1.2: Median Total Income of Choreographers in 1989 
(Netzer and Parker 1993; Bureau of Labor Statistics 2014) 
survey that choreographers had a median total income of $18,500 in 1989v. The 
report also found that survey respondents earned a mere $6,000 from 
choreographic income and of that amount they typically received $1,600 in 
grants. In addition, Dancemakers reported that the typical choreographer had 
approximately $13,000 in professional expenses in 1989, more than twice their 
annual income from choreography (Netzer and Parker 1993). In contrast, 
Dancemakers reported that the median household income of respondents was 
$26,300 in 1989 (Netzer and Parker 1993). However, this amount considers the 
income of all members of the household, including the choreographer’s spouse or 
roommates, with whom the choreographer may share living expenses and thus, 
does not provide the most accurate depiction of dancer earnings. 
Median Total Income 1989 Dollars 2014 Dollars 
Choreographers $18,500.00 $35,493.15  
Choreographers 
Household 
$26,300.00 $50,457.82 
U.S. Population $28,900.00 $55,446.05 
 
 
Comparatively, Montgomery and Robinson found that respondents who 
were employed in dance had mean annual total dance earnings of $16,150 in 
1998. The authors defined dance earnings as income related to work as a dancer, 
choreographer, dance teacher, dance administrator, grant funding, or other dance 
work. However, the report found that the mean total individual income of 
respondents employed in dance was $29,021 in 1998, whereas the total household 
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Table 1.3: Mean Income of Graduates of the Five College Dance Department in 1998 
(Montgomery and Robinson 2003; Bureau of Labor Statistics 2014) 
income of respondents was $71,689. Furthermore, What Becomes of 
Undergraduate Dance Majors? found that respondents who were not working in 
dance had a mean total individual income of $44,321 in 1998 and a mean total 
household income of $99,130 (Montgomery and Robinson 2003). 
Mean Income 1998 Dollars 2014 Dollars 
Total Dance Earnings, 
Employed in Dance 
$16,150.00 $23,571.07  
Total Individual Income, 
Employed in Dance 
$29,021.00 $42,356.42  
Total Household Income, 
Employed in Dance 
$71,689.00 $104,630.76  
Total Individual Income, 
Not Employed in Dance 
$44,321.00 $64,686.91  
Total Household Income, 
Not Employed in Dance 
$99,130.00 $144,681.15  
  
 
According to Artists in the Workforce: 1990-2005, the artist’s median 
income from all sources in 1999 was $30,000. Comparatively, the median income 
for dancers was $15,000 and the median income for the total United States labor 
force was $25,300, which was found by using data collected by the United States 
Census in 2000. Furthermore, based on data from the ACS from 2003 to 2005, 
Artists in the Workforce found that the median income for dancers and 
choreographers was $20,000, based on 2005 dollars. This was the lowest median 
income of all artist groups, behind entertainers and performers at $21,500, 
musicians at $22,600 and actors at $23,400 (Gaquin and Bradshaw 2008). Figure 
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Figure 1.4: Median Earnings of Artists, ACS 2003-2005 
(Gaquin and Bradshaw 2008; Bureau of Labor Statistics 2014) 
1.4 details the earnings of various artist groups based on data collected from the 
American Community Survey from 2003 to 2005. 
 
 
 
Similarly, Artists and Arts Workers in the United States: Findings from the 
American Community Survey (2005-2009) and the Quarterly Census of 
Employment and Wages (2010) found that the income of dancers and 
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choreographers between 2005 and 2009 was $27,392, based on 2009 dollars. This 
can be compared to the median income of artists as a whole, which was $42,230 
and that of the United States labor force, which was $39,280 (Nichols 2011). 
These findings were based on data collected by the ACS from 2005 to 2009. 
Although the median income of dancers and choreographers is significantly lower 
than that of artists, this was one instance in which artists as a group had a higher 
median income than that of the United States labor force.  
Finally, the SNAAP 2012 Annual Report found that only 31 percent of 
dance major alumni were earning more than $50,000 in 2010. Furthermore, 
SNAAP reported that the portion of alumni earning $50,000 or more from dance 
or choreography as their primary job was a mere 9 percent. By comparison, 22 
percent of actors earned more than $50,000 from their primary job and 33 percent 
of musicians (SNAAP 2012).  
THE AGE OF WORKING DANCERS AND THE AGE OF THEIR 
RETIREMENT: Research has found that the average working dancer in the 
United States is in their mid-to-late twenties. Artists in the Workforce: 1990-2005 
reported that of the dancers represented by the ACS between 2003 and 2005, 80.8 
percent were under the age of thirty-five and their median age was twenty-six 
(Gaquin and Bradshaw 2008). The median age of dancers is significantly lower 
than that of other artists or that of the U.S. labor force. Artists In the Workforce 
found that the median age of all artists, as well as that of the U.S. labor force was 
forty years. By contrast, the median age of musicians was forty-five years of age, 
which is the oldest artist group, and the median age of actors, announcers and 
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entertainers, and performers was thirty-five years, which is the second youngest 
artist group (Gaquin and Bradshaw 2008). These findings were confirmed in 
another NEA report published a few years later, which found that the median age 
of dancers and choreographers was twenty-five, based on data collected by the 
ACS from 2005 to 2009 (Nichols 2011). 
In addition, the 21-35 Report found that of its survey respondents, the 
average dancer was twenty-eight years of age (Dance/NYC Junior Committee 
2012). Research in the United Kingdom found similar results. Careers and 
Training in Dance and Drama: A Report of Research for the Arts Council of 
England reported that 84 percent of dancers were thirty years of age or under 
(Jackson 1994). 
 
 
 
0 5 10 15 20 25 30 35 40 45 50 
Civilian Labor Force 
All Artists 
Actors 
Announcers 
Architects 
Fine Artists, Art Directors and Animators 
Dancers and Choreographers 
Designers 
Entertainers and Performers 
Musicians 
Photographers 
Producers and Directors 
Writers and Authors 
Figure 1.5 
Figure 1.5: Median Ages of Artists, ACS 2003-2005 
(Gaquin and Bradshaw 2008) 
  26	  
While the average working dancer in the United States is in their mid-
twenties, there is no formal age of retirement for dancers. Despite a few notable 
exceptions, such as Mikhail Baryshnikov or Martha Graham, in which dancers 
have continued their professional careers well into their fifties or sixties, these 
instances are extremely rare. Making Changes: Facilitating the Transition of 
Dancers to Post-Performance Careers found that dancers typically begin their 
professional performance careers at approximately twenty years of age and retire 
between the ages of thirty and forty (Baumol, Jeffri and Throsby 2004). A similar 
report, Life After Dance: Career Transition for Professional Dancers found that 
the majority of dancers anticipate continuing their professional careers into their 
forties, however in reality, dancers typically stop dancing professionally in their 
early to mid-thirties (Jeffri and Throsby 2006). In contrast, data collected in 
Gallup’s annual Economy and Personal Finance Survey found the average age of 
retirement for United States workers is sixty-one (Brown 2013). However, unlike 
typical office work, dance is particularly taxing on the body over time. Many 
dancers are forced to retire as a result of injuries or because they can no longer 
sustain the physical demands of a professional performance career (Baumol, Jeffri 
and Throsby 2004; Burns 2007).  
CAREER TRANSITIONS FOR DANCERS: When addressing career 
transition for dancers, there are three areas to consider: the dancer’s ability to 
remain in the dance field and their career path post-transition; the dancer’s 
earnings post-transition; and the emotional and mental barriers of career 
transition. As previously stated, dancers typically retire from their professional 
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performance careers before the age of forty. Yet, retirement at such an early stage 
of life often forces dancers to consider a new career path or to obtain new skill 
sets.  
Unlike many other careers in the U.S. labor force, there is no formal career 
structure for dancers. Professional ballet companies regularly employ a 
progression from apprentice to corps de ballet to soloist to principal; however, 
this is not often seen elsewhere in dance (Burns 2007). What’s more is that not all 
professional ballet dancers will achieve the elite status of principal dancer in their 
company. In addition, dancers protected by unions such as the American Guild of 
Musical Artists or Actors Equity are covered by a collective bargaining 
agreement, which typically ensures that dancer salaries increase incrementally 
along with their seniority, or years spent with the company, as well as their rank, 
such as corps de ballet or soloist. For example, starting salaries for soloists are 
higher than those of corps de ballet dancers and a dancer that has been with a 
company for nine years typically earns more than one who has danced there for 
two (AGMA 2009; AGMA 2010). 
Many dancers hope to remain in the dance field post-transition, however it 
is not always feasible. Employment options within the dance field for a dancer’s 
post-performance career are fairly limited and no less competitive. Life After 
Dance: Career Transition of Professional Dancers points out that “there are a 
limited number of jobs as choreographers, dance teachers, dance coaches and with 
dance companies, even in such related areas as costume design” (Jeffri and 
Throsby 2006, pg. 6). In addition, Life After Dance found that only 26 percent of 
  28	  
former dancers in the United States had a full-time dance related occupation post-
transition, as with 36 percent of former dancers in Australia and 43 percent of 
former dancers in Switzerland (Jeffri and Throsby 2006). Furthermore, few 
organizations exist to prepare dancers for the transition from their professional 
career as a performer to the next phase of their life. At present, the only 
organization in the United States to perform this service specifically for dancers is 
Career Transition for Dancers, which is based in New York City, Chicago and 
Los Angeles, and is focused solely on assisting dancers in their path toward a 
second career.  
In order to transition to a new career, former dancers must often engage in 
some form of training to obtain new skills. This can occasionally mean returning 
to college, or for some dancers attending for the first time. Careers in Dance: 
Beyond Performance to the Real World of Work, a study of Australian dancers, 
found that dancers would benefit from an education in entrepreneurial skills in 
order to create more sustainable careers, which in turn would benefit them post-
transition (Bennett 2009). However, Careers in Dance noted, “students will 
engage with these subjects only if they can see the relevance to their future lives 
in dance. Promoting awareness of the constant nature of transition demonstrates 
relevance for dance artists at all stages of their careers” (Bennett 2009, pg. 33). 
Furthermore, training for a new skill set post-transition can be costly and 
researchers have found that in the year following the dancer’s transition, they are 
likely to experience a drop in income. After the first year of transition, however, 
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the dancer’s income typically begins to rebound and in many instances it has been 
found to exceed that of their income as a performer (Jeffri and Throsby 2006). 
What is most notable about the career transitions of dancers is how few 
resources exist for them. As previously stated, there is only one organization in 
the United States solely dedicated to assisting dancers prepare for their next 
career, and major dance companies seldom provide guidance for retiring dancers. 
However, dancers in major dance companies that are protected by union 
agreements are often provided with severance pay for their career transition upon 
their retirement. This provision is typically granted if the dancer has gained five 
or more years of seniority with the company (AGMA 2009; AGMA 2010). 
Throughout the dance community, the concept of career transition or 
having a backup plan is rarely discussed. Making Changes: Facilitating the 
Transition of Dancers to Post-Performance Careers most accurately described 
this phenomenon by explaining, “the focus by a dancer on career development in 
fields other than dancing may be perceived (or feared) as a lack of commitment to 
dance” (Baumol, Jeffri and Throsby 2004, pg. 16). There are many emotional and 
mental barriers to a dancer’s transition from a performing career to retirement. In 
fact, many dancers have referred to their retirement as a death and mourned the 
loss of their ability to perform. However, preparation for the next phase of a 
dancer’s life is not typically discussed or acknowledged and only a handful of 
resources exist to provide guidance for a dancer’s career transition.  
SECTION 1 CONCLUSION: The first section, The Employability of 
Dancers, demonstrated that dancers are consistently at an economic disadvantage 
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when compared to other workers in the United States labor force. The literature 
showed that the career span of a dancer is unusually short; dancers typically begin 
their professional career at approximately twenty years of age and retire between 
the ages of thirty and forty years (Baumol, Jeffri and Throsby 2004). This makes 
the average working dancer approximately twenty-five years of age (Gaquin and 
Bradshaw 2008). In addition, dancers typically work part-year (less than 50 weeks 
per year) and part-time (less than 35 hours per week), and they often rely on 
multiple job-holdings in order to meet their financial obligations (Alper and 
Wassall 2000; Nichols 2011). It was also found that a contract with a major dance 
company is not a guarantee for a dancer’s financial security, as dancers employed 
by major ballet companies in the United States are typically employed part-year 
(AGMA 2009; AGMA 2010). 
Furthermore, the literature demonstrated that dancers typically earn 
$40,000 per year or less, when adjusting for inflation (Netzer and Parker 1993; 
Montgomery and Robinson 2003; Gaquin and Bradshaw 2008; Nichols 2011; 
SNAAP 2012). The section showed that dancers have consistently earned less 
than the United States labor force and they often earned less than their artistic 
peers (Netzer and Parker 1993; Gaquin and Bradshaw 2008). With so many 
economic obstacles facing them, dancers ought to be armed with resources to 
prepare them for the business aspects of their professional dance careers, as well 
as their post-performance careers. However, as the literature in this section 
demonstrated, only one organization currently exists in the United States to assist 
dancers with the preparation for the transition to their post-performance careers, 
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Career Transitions for Dancers. As this paper will show in future sections, few 
resources exist for dancers attempting to obtain entrepreneurial skills in the 
business aspects of dance for their professional dance career or that as a 
choreographer.   
  32	  
SECTION 2 
THE VALUE OF AN UNDERGRADUATE DANCE DEGREE 
 
To address The Value of an Undergraduate Dance Degree, this section 
discusses the development of undergraduate Dance degree programs in the 
twentieth century. The section will then analyze the economic value of an 
undergraduate performing arts degree, including a comparison to an 
undergraduate degree in business, by utilizing reports from the Georgetown 
University Center on Education and the Workforce. In addition, this section will 
review the unemployment rates of individuals holding undergraduate performing 
arts degrees following the 2008 economic recession. Finally, this section 
discusses the rate at which dancers receive undergraduate degrees.  
The literature in this section will determine whether an undergraduate 
degree in dance has greater or lesser economic value than undergraduate degrees 
in other performing arts disciplines or undergraduate degrees in business related 
fields. In doing so, this section will discern whether dancers that pursue an 
undergraduate degree in Dance are at an economic advantage over those that do 
not. At present, literature on the advantage of undergraduate degrees in Dance 
with a business or entrepreneurial concentration does not yet exist. As such, this 
section will rely on the contrast between undergraduate degrees in the performing 
arts and business. 
THE DEVELOPMENT OF UNDERGRADUATE DANCE DEGREE 
PROGRAMS: Bird Larson formed the first non-degree dance program in higher 
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education in 1914 at Barnard College. Little more than a decade later in 1926, 
Margaret H’Doubler, known as the “Mother of Dance Education,” established the 
first undergraduate Dance degree at the University of Wisconsin-Madisonvi 
(Oliver 1992; Foulkes 2002). H’Doubler’s Dance degree program was the 
inspiration for numerous others in the years that followed, including that of 
Bennington College, an institution that was founded in 1932. Bennington College 
launched a trial undergraduate Dance major in just its second academic year, 
1933-1934. It then went on to found the Bennington Summer School of Dance, a 
non-degree program, which existed from 1934 to 1938. Bennington is most 
famous for inviting choreographers that are now known as the pioneers of modern 
dance to conduct residencies and create new choreographic works during its 
Summer School of Dance. Such notable choreographers included Martha Graham, 
Doris Humphrey, Charles Weidman and Hanya Holm (Foulkes 2002).  
The establishment of undergraduate Dance degree programs at institutions 
such as the University of Wisconsin-Madison and Bennington College 
contributed largely to the boom of dance departments in the 1930’s (Foulkes 
2002). However, in its early form, undergraduate Dance degree programs were 
typically part of physical education departments and this pattern continued 
through the 1970’s. Undergraduate Dance degree programs did not begin to 
develop autonomy in universities until the 1960’s and even by the early 1970’s, 
approximately 50 percent of the existing undergraduate Dance degree programs 
still remained in physical education departments (Oliver 1992). In addition, it was 
previously believed that attending a university in pursuit of an undergraduate 
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Dance degree was primarily beneficial to those seeking a career as a dance 
educator. The general accepted ideology until the early 1970’s was that dancers 
hoping to pursue professional careers would receive more adequate training at 
professional studios than universities. Training for a professional dance career at 
an undergraduate Dance degree program did not begin to build momentum until 
the 1980’s, at which time the notion that dancers must also prepare for a second 
career began to develop (Oliver 1992). 
THE ECONOMIC VALUE OF UNDERGRADUATE 
PERFORMING ARTS DEGREES: Georgetown University’s Center on 
Education and the Workforce published several research reports on the value of 
college degrees in the economic climate of the post-2008 recession. The Center 
on Education and the Workforce did not specifically address Dance majors in 
either of the reports discussed here, however both studies reported on performing 
arts majors, which can be used as a benchmark for Dance majors. 
The Center on Education and the Workforce’s report, What’s It Worth? 
The Economic Value of College Majors reviewed arts majors including 
Commercial Art and Graphic Design; Drama and Theater Arts; Film, Video and 
Photographic Arts; Fine Arts; Music; Studio Arts; and Visual and Performing 
Arts (Carnevale, Strohl and Melton 2011). Of these, the Drama and Theater Arts; 
Music; and Visual and Performing Arts majors are most closely related to dance, 
as they are the only majors in the performing arts field. Table 1.4 represents the 
median earnings of these majors in 2009, based on data collected from the 
American Community Survey (Carnevale, Strohl and Melton 2011).  
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Major Median Earnings 2009 2014 Equivalent 
Arts Major Group $44,000.00 $48,791.59 
Drama and Theater Arts $40,000.00 $44,355.99 
Music $42,000.00 $46,573.78 
Visual and Performing Arts $40,000.00 $44,355.99 
 
 
 
However, the earnings data represented by the Center on Education and 
the Workforce only includes graduates with full-year, full-time employment. As 
the NEA, Dance/NYC and SNAAP have shown, the majority of dancers are 
employed part-year, part-time and they typically rely on multiple sources on 
income. The significance of the data represented here comes from the comparison 
of the median earnings of graduates with more “popular” majors. The Center on 
Education and the Workforce found that Business Management and 
Administration is the most popular college major, followed by General Business. 
Also represented in the top ten most popular majors are Accounting (third); 
Marketing and Marketing Research (sixth); Communications (seventh); and 
Finance (tenth) (Carnevale, Strohl and Melton 2011). Table 1.5 represents the 
median earnings of graduates with these business related majors.  
Table 1.4: Median Earnings of Performing Arts Majors in 2009 
(Carnevale, Strohl and Melton 2011; Bureau of Labor Statistics 2014) 
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Table 1.5: Median Earnings of Business Majors in 2009 
(Carnevale, Strohl and Melton 2011; Bureau of Labor Statistics 2014) 
 
Major Median Earnings 2009 2014 Equivalent 
Business Major Group $60,000.00 $66,533.98 
Business Management and 
Administration 
$58,000.00 $64,316.18 
General Business $60,000.00 $66,533.98 
Accounting $63,000.00 $69,860.68 
Marketing and  
Marketing Research 
$58,000.00 $64,316.18 
Communications $50,000.00 $55,444.98 
Finance $65,000.00 $72,078.48 
 
 
 
This finding shows that the median earnings of graduates within the 
business major groupvii are significantly higher than those with performing arts 
majors. It also suggests that degrees in business have a higher economic value. 
Based solely on the median earnings of major groups, the business major group 
earned $16,000 more than the arts major group in 2009, or $17,742.39 when 
adjusting for inflation of 2014 dollars. In addition, none of the business majors 
presented in What’s It Worth? had median earnings of less than $50,000 (based on 
2009 dollars), whereas the median earnings of performing arts majors never 
exceeded $42,000 (Carnevale, Strohl and Melton 2011). This suggests that 
individuals holding undergraduate degrees in Business stand to earn more than 
those with performing arts degrees and thus, are at an economic advantage. 
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Figure 1.6: Median Earnings by Major in 2009,  
All Earnings in 2014 Dollars 
(Carnevale, Strohl and Melton 2011; Bureau of Labor Statistics 2014) 
 
 
 
 
 Hard Times, College Majors, Unemployment and Earnings: Not All 
College Degrees Are Created Equal reviewed earnings and unemployment rates 
of college graduates of various majors in the years following the 2008 economic 
recession by using data pooled from the 2009 and 2010 American Community 
Survey. As with the What’s It Worth report, the Hard Times report did not 
specifically address dance majors. The arts majors reviewed in the Hard Times 
report included: Fine Arts; Drama and Theater Arts; Music; Commercial Art and 
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Table 1.6: Unemployment Rates of Performing Arts Majors 
(Carnevale, Cheah and Strohl 2012) 
Graphic Design; Film Video and Photographic Arts; and Studio Arts (Carnevale, 
Cheah and Strohl 2012). Given that Drama and Theater Arts and Music were the 
only performing arts majors referenced in the Hard Times report, that data will be 
used as a benchmark for Dance majors. 
The Hard Times report found that 11.1 percent of all recent college 
graduates within the arts major group were unemployed, compared to 7.1 percent 
of experienced arts college graduates and 6.2 percent of arts majors holding 
graduate degrees (Carnevale, Cheah and Strohl 2012). Recent college graduates 
with arts majors had the second highest unemployment rate of all undergraduate 
majors, second only to Architecture majors, at 13.9 percent, who suffered greatly 
due to the collapse of the housing industry in 2008 (Carnevale, Cheah and Strohl 
2012) The Hard Times report defined recent college graduates as twenty-two to 
twenty-six years of age, experienced college graduates as thirty to fifty-four years 
of age, and graduate degree holders as limited to thirty to fifty-four years of age.  
Major Recent College 
Graduate 
Experienced 
College Graduate 
Graduate Degree 
Holder 
Arts Major Group 11.1% 7.1% 6.2% 
Drama & Theater 
Arts 
7.8% 8.8% 7.0% 
Music 9.2% 4.5% 4.4% 
 
  
Within the arts major group, recent college graduates with Drama and 
Theater Arts majors experienced 7.8 percent unemployment. Experienced college 
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Table 1.7: Five Undergraduate Majors with the Highest Unemployment Rates 
(Carnevale, Cheah and Strohl 2012) 
graduates with the same major suffered 8.8 percent unemployment and Drama 
and Theater Arts majors with a graduate degree experienced 7 percent 
unemployment. Furthermore, recent college graduates holding a Music major 
experienced 9.2 percent unemployment, experienced college graduates suffered 
4.5 percent unemployment and those holding a graduate degree experienced 4.4 
percent unemployment (Carnevale, Cheah and Strohl 2012).  
 
Major Recent College 
Graduate 
Experienced 
College Graduate 
Graduate Degree 
Holder 
Architecture 13.9% 9.2% 7.7% 
Arts 11.1% 7.1% 6.2% 
Humanities & 
Liberal Arts 
9.4% 6.1% 3.9% 
Social Science 8.9% 5.7% 4.1% 
Recreation 8.3% 4.5% 2.0% 
 
  
By comparison, the Hard Times report found that overall, the business 
major groupviii experienced lower unemployment rates than other majors although 
they were not the lowest of all majors. Recent college graduates with a business 
major experienced 7.4 percent unemployment, experienced college graduates 
suffered 5.3 percent unemployment and graduate degree holders experienced 4.4 
percent unemployment (Carnevale, Cheah and Strohl 2012). Table 1.6 details the 
unemployment rates of Performing Arts majors and Table 1.7 demonstrates the 
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five undergraduate majors with the highest unemployment rates, based on recent 
college graduates. 
In addition to reviewing the unemployment rates of recent college 
graduates, the Hard Times report also examined their earnings. It found that 
recent college graduates within the arts major group earned $30,000, compared to 
experienced college graduates that earned $46,000 and graduate degree holders 
that earned $55,000 (Carnevale, Cheah and Strohl 2012). Furthermore, recent 
college graduates with majors in Drama and Theater Arts earned $26,000. 
Experienced college graduates of the same major earned $45,000 and graduate 
degree holders earned $50,000. Comparatively, recent college graduates with 
Music majors earned $30,000, experienced college graduates earned $45,000 and 
graduate degree holders earned $55,000 (Carnevale, Cheah and Strohl 2012). 
These numbers, as presented in Table 1.8, can be used to demonstrate the 
potential earnings of Dance majors. However, the data used in the Hard Times 
report was pooled from the 2009 and 2010 ACS. In order to show a comparison to 
2014 dollars in Table 1.8, figures from the Hard Times report were based on 2009 
dollars.  
Major Recent College 
Graduate Median 
Earnings 2009 Dollars 
Recent College 
Graduate Median 
Earnings 2014 Dollars 
Arts Major Group $30,000.00 $33,266.99 
Drama and Theater Arts $26,000.00 $28,831.39 
Music $30,000.00 $33,266.99 
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THE RATE AT WHICH DANCERS RECEIVE 
UNDERGRADUATE DEGREES: The NEA’s Dancemakers survey of 
choreographers in 1989 found that 77 percent of respondents possessed 
undergraduate and/or advanced professional degrees. However, not all of these 
respondents possessed degrees in Dance. Of the survey respondents, 
Dancemakers found that approximately 55 percent of choreographers had 
majored in Dance in college (Netzer and Parker 1993). The lower percentage of 
choreographers holding Dance degrees is consistent with the notion that dancers 
with goals of professional dance careers did not begin to pursue college degrees in 
Dance until the 1980s.  
 Of the NEA reports referenced in this section, the Dancemakers survey is 
unique in that it based its findings on completed mail questionnaires from 
approximately 500 choreographers and phone interviews with approximately 200 
choreographers. Reports published in later years by the NEA used data from the 
U.S. Census and the American Community Survey to determine education levels, 
earnings and other pertinent data about artists. Dancemakers, however, is one of 
few NEA reports that focused solely on choreographers, whereas later reports 
addressed a broad spectrum of artists across the visual and performing arts field. 
 In contrast to Dancemakers’ findings on education levels of 
choreographers, a later NEA study Artists in the Workforce: 1990-2005 found that 
14.4 percent of the dancers represented by the ACS between 2003 and 
2005possessed a bachelor’s degree or higher. Comparatively, 15.1 percent were 
enrolled in school at the time (Gaquin and Bradshaw 2008). A similar NEA report 
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found that dancers and choreographers had lower rates of college education than 
those in other artistic disciplines. Artists and Arts Workers found that only 25.9 
percent of dancers and choreographers held a Bachelor’s degree or higher level of 
education, based on data from the ACS from 2005 to 2009 (Nichols 2011). 
These findings are significantly lower than those in the Dancemakers 
survey, however there are several possible reasons for the variance in data. One 
potential reason is the larger sample size found in the U.S. Census and ACS data, 
and that respondents to the U.S. Census and ACS are asked for their most recent 
job with the most hours worked. In addition, the ACS collects data on the labor 
force by asking respondents to answer questions about their employment and 
earnings during a particular reference week. As this report has shown, the 
majority of dancers are employed part-year, part-time which may prevent them 
from accurately answering questions about their participation in the U.S. labor 
force.  
SECTION 2 CONCLUSION: The Value of an Undergraduate Dance 
Degree demonstrated that the dance community did not begin to accept the value 
of obtaining an undergraduate Dance degree until the 1980’s, or approximately 
three decades ago. Rather, dancers with goals of professional dance careers 
believed that they were better served by seeking training at professional schools 
(Oliver 1992). The low rates of dancers with undergraduate Dance degrees in 
recent decades can be partially explained by this.  
In addition, the literature showed that individuals holding undergraduate 
performing arts degrees are at an economic disadvantage when compared to those 
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holding undergraduate degrees in business related fields. Based on 2009 dollars, 
the arts major group earned approximately $16,000 less than the business major 
group. This demonstrated that those holding undergraduate business degrees are 
likely in a position to earn more over the course of their careers (Carnevale, Strohl 
and Melton 2011). It was also found that arts majors had the second highest rate 
of unemployment following the 2008 economic recession (Carnevale, Cheah and 
Strohl 2012). However, little research currently exists to explore whether dancers 
that possess an undergraduate Dance degree are at an economic advantage over 
those that do not. As such, it is difficult to discern whether dancers are better 
served, economically speaking, by pursuing an undergraduate degree before their 
professional dance career. 
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SECTION 3 
THE GROWING NEED FOR ENTREPRENEURIAL 
SKILLS IN DANCE TRAINING 
 
The third section addresses The Growing Need for Entrepreneurial Skills 
in Dance Training. This section discusses the entrepreneurial skill sets required 
for the business aspects of a professional dance career. It then reviews the issues 
experienced by working dancers throughout their professional careers that could 
be resolved, in part, by the possession of entrepreneurial skills. The experience of 
dancers with their undergraduate training and arts entrepreneurship undergraduate 
programs in higher education are also discussed. The literature in this section 
demonstrates the need for entrepreneurial skills in a dancer’s career by 
specifically identifying entrepreneurial skill sets that a dancer would require 
throughout their professional career, as well as post-transition. In addition, this 
section analyzes why dancers need entrepreneurial skills and begins to explore 
whether entrepreneurial skills are currently being taught to dancers throughout 
their undergraduate dance training.  
ENTREPRENEURIAL SKILLS FOR DANCERS: Researchers have 
put forth that dancers would benefit from obtaining entrepreneurial skills (Burns 
2007; Bennett 2009). Mapping Dance: Entrepreneurship and Professional 
Practice in Dance Higher Education, a study of dance entrepreneurship in higher 
education in the United Kingdom, stressed that dancers ought to possess 
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Table 1.9: Burns’ List of Entrepreneurial Skills Essential to the Creative Artist 
(Burns 2007, pg. 7) 
entrepreneurial skills in order to pursue professional careers for the following 
reason: 
The [dance] sector exists in a state of uncertainty and complexity and therefore constant 
evolution and adaptation is required of its workforce, which needs to be multi-skilled 
with transferable skills capable of managing portfolio working as well as able to carry out 
more than one role (Burns 2007, pg. 6).   
 
Table 1.9 outlines the entrepreneurial skills that are essential for the creative artist 
in dance according to Burns’ report. This list of entrepreneurial skills essential to 
the creative artists puts forth numerous entrepreneurial skills that provide value, 
even to dancers that ultimately leave the creative arts. For example, “the ability to 
manage self” is a skill necessary for any career path a dancer might pursue. In 
addition, the list of entrepreneurial skills presented by Burns can be transferred to 
fields outside the creative arts, such as “the ability to balance creative 
independence with the ability to work collaboratively” (Burns 2007). 
 
• The ability to balance creative independence with the ability to work 
collaboratively. 
• The ability to manage artistic integrity within a market context. 
• The ability to manage self. 
• The ability to create financial self-sufficiency through the management of 
skills. 
• The ability to adopt a creative and lateral approach. 
• The ability to create networks, maintain and manage them and 
communicate effectively. 
• The ability to be proactive, pragmatic and flexible. 
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Given what is already known about dancers: that they work multiple jobs, 
they are often employed part-year and part-time, and they frequently retire from 
dance performance before the age of forty, it is reasonable to believe that the 
entrepreneurial skills listed in Table 1.9 would be beneficial to dancers both 
during their professional careers, as well as post career transition. Mapping Dance 
asserted that dancers ought to begin to receive an education in entrepreneurial 
skills while obtaining their undergraduate Dance degrees and stated that: 
[It is] imperative for HE [Higher Education] provisions to consider the need for students 
to have realistic expectations of the nature of the opportunities that exist within the dance 
world. It suggests that HE needs to consider the need for graduates to adopt flexible and 
entrepreneurial approaches to their careers… If HE is to prepare dance students for 
employability within the dance world, it is clear that the emphasis needs to be placed on 
self-management, career management and market placement (Burns 2007, pg. 13). 
 
Furthermore, Careers in Dance: Beyond Performance to the Real World of Work 
concurred that dancers must develop skills in self-management and small business 
for their professional careers. Careers in Dance suggested that many dancers are 
forced to work as independent performers or choreographers, as opposed to with a 
major dance company, by default rather than by their own choice (Bennett 2009). 
This is likely due to the oversupply of dancers in the field and the low demand for 
full-time performance jobs. In addition, dancers are predominantly female, which 
further contributes to the oversupply of product. Reports from the NEA have 
found that dancers are approximately 75 to 78 percent female, compared to all 
artists, which is approximately 45 percent female, or a difference of 
approximately 30 percent (Gaquin and Bradshaw 2008; Nichols 2011).  
  47	  
Table 1.10: Percent of Female Dancers Compared to All Artists and US Labor 
Force, ACS 2003-2005 and 2005-2009 
(Gaquin and Bradshaw 2008; Nichols 2011) 
 
 
Year Dancers & 
Choreographers 
Percent Female 
All Artists  
Percent Female 
Total Labor Force  
Percent Female 
2003-2005 75.9% 45.9% 46.4% 
2005-2009 77.9% 46.0% 46.6% 
 
 
  
Both Mapping Dance and Careers in Dance suggested that dancers ought 
to begin learning entrepreneurial skills through their dance training at institutes of 
higher education and that it is the responsibility of the university and its faculty to 
communicate the importance of entrepreneurial skills to the dancer’s future career 
(Burns 2007; Bennett 2009). Careers in Dance asserted that: 
Most dancers require the skills to run a small business, write grant applications and 
manage time, projects and people. Dance artists need to know their communities and the 
dance sector so they can create opportunities which satisfy a need or which are unique. 
This is how sustainable careers are created, and most dance students need these skills 
from the day of graduation (Bennett 2009, pg. 33). 
 
Similarly, Mapping Dance stressed that dancers must be equipped with diverse 
entrepreneurial skills upon their graduation from university (Burns 2007). 
However, unlike the statistical data previously presented on dancer and artist 
employment, few researchers have discussed the need for entrepreneurial skills in 
dance. While some scholars have discussed arts entrepreneurship as a growing 
concept, relatively few have broached the topic of institutes of higher education 
incorporating entrepreneurial skills into dance curricula. Arts entrepreneurship 
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programs in higher education are fairly new and most are less than twenty years 
old. This provides at least one reason for the lack of value given to entrepreneurial 
skills in university dance programs. 
ISSUES EXPERIENCED BY DANCERS IN THE PROFESSIONAL 
FIELD: In various reports, researchers outlined a number of problems 
experienced by dancers working as performers or choreographers that could be 
resolved, in part, by the possession of entrepreneurial skills. The NEA’s 
Dancemakers survey found that dancers and choreographers experienced 
problems in six main areas: rehearsal space; documentation of choreographic 
work; dancers; management; personal and career advancement; and media 
coverage (Netzer and Parker 1993). Approximately 80 percent of choreographers 
responded that having the funds to pay their dancers was a major issue, as well as 
finding and training qualified dancers. In addition, approximately 70 percent of 
respondents cited paying qualified management personnel as a major issue. This 
indicates that the majority of choreographers outsource the entrepreneurial and 
management aspects of their choreographic ventures (Netzer and Parker 1993). 
Table 1.11 outlines the major issues associated with personal and career 
advancement as cited by respondents to Dancemakers.  
In addition, artists often experienced issues raising adequate funds for 
their artistic ventures. This is partly due to the over demand for funds or it may be 
a result of the artist’s lack of familiarity with fundraising. Performing Arts 
Entrepreneurship: Toward a New Research Agenda pointed out the following 
issue for artists: 
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Table 1.11: Personal and Career Advancement Issues 
(Netzer and Parker 1993) 
A major problem is in attracting initial money. Whether it be from individual, private 
sector, institutional (e.g. foundations), or government sources, most supporters are leery 
of being the first to provide funds for unproven artistic efforts. Some communities may 
establish avenues by which nascent arts groups can access funding. In other situations, 
early stage arts groups must cobble together funds from wherever they can find it, 
including personal sources (Preece 2011, pg. 112).  
 
Furthermore, Financial Support for Individual Artists explained that since federal 
funding for most individual artists was cut in 1995 (with the exception of writers, 
musicians, and folk and traditional artists), individual artists have been forced to 
rely with greater dependency on local arts agencies and foundations for support 
(Galligan and Cherbo 2004). Other available avenues of fundraising for individual 
artists are fiscal sponsorship and the more recent method of crowd sourcing, 
which is employed by websites such as Kickstarter or Indiegogo. However, little 
research currently exists on the types of methods dancers and choreographers use 
to raise funds for their artistic ventures and to what degree of success they have 
achieved. 
Personal and Career Advancement Issues Percent Cited Problem 
Unpredictability of Income 80% 
Networking Required to be Presented 66% 
Inability to Obtain Health Insurance 64% 
Lack of Recognition and Support from  
Funding Agencies 
64% 
Inability to Support Family 62% 
Coping With Producers’ and Presenters’  
Influence on Funding 
59% 
Networking Required to be Funded 58% 
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EXPERIENCE OF DANCERS WITH UNDERGRADUATE 
PROGRAMS: The SNAAP 2011 Annual Report discussed alumni satisfaction 
with their university and how they felt it had prepared them for their career. The 
report found that 93 percent of dance major alumni felt that their university 
experience was “good” or “excellent,” which was the highest percentage of all 
majors. However, SNAAP found that 51 percent of undergraduate alumni 
surveyed were dissatisfied with the career advising their university had offered. In 
addition, 73.7 percent of respondents reported that their university contributed a 
great deal to the use of their artistic technique, whereas 53 percent believed their 
university did not help them develop financial and business skills. By contrast, 
44.4 percent reported that managing financial and business aspects is a skill 
important to their current job, but only 19.3 percent of respondents felt that their 
university contributed a great deal to their development of this skill (SNAAP 
2011).  
The following year, the SNAAP 2012 Annual Report found that 50 
percent of respondents were “somewhat” or “very” dissatisfied with the career 
advising or information about further education options provided by their 
university. In addition, SNAAP found that 46 percent were dissatisfied with the 
opportunities for degree-related internships or work and 41 percent were 
dissatisfied with the opportunities to network with alumni and others (SNAAP 
2012). However, these statistics were not specific to Dance majors. SNAAP 
collected data from alumni of a variety of arts majors and it did not always 
provide data specific to each artistic major.  
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Similarly, Careers in Dance: Beyond Performance to the Real World of 
Work found that dancers wanted career awareness and development; training in 
different genres; and changes to course structure when questioned about the 
improvements they would recommend for their training, (Bennett 2009). Survey 
respondents to Careers in Dance, which was conducted in Australia, suggested 
that their dance training might have been more beneficial had it included courses 
in the business aspects of being an artist; career advising; a more realistic 
understanding of a dancer’s career post-university; and dancer survival skills 
(Bennett 2009). While the views expressed in Careers in Dance are of Australian 
dancers, they should not be taken with any less substance than that of American 
dancers. As with entrepreneurial skills in dance, very little research currently 
exists on how dancers feel their dance training prepared them for their 
professional careers.  
ARTS ENTREPRENEURSHIP PROGRAMS IN HIGHER 
EDUCATION: Undergraduate programs in arts entrepreneurship are a relatively 
recent addition to institutes of higher education and they most often take the form 
of a certificate or minor course of study. In addition, some of the most well-
known arts entrepreneurship programs in higher education were established 
within the last two decades. The Arts Entertainment and Media Management 
program at Columbia College Chicagoix was established in 1992. Four years later, 
in 1996, the Catherine Filene Shouse Arts Leadership Program was established at 
the Eastman School of Music at University of Rochester and the Entrepreneurship 
Center for Music was established at the University of Colorado at Boulder in 
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1998 (Beckman 2007). Furthermore, arts entrepreneurship undergraduate 
programs are most often based in music programs. “Adventuring” Arts 
Entrepreneurship Curricula in Higher Education: An Examination of Present 
Efforts, Obstacles and Best Practices pointed out that historically, music 
departments have adopted entrepreneurship programs more rapidly than other arts 
departments (Beckman 2007). 
Arts entrepreneurship programs often borrow their curricula from business 
schools by taking preexisting courses from business programs and utilizing 
faculty already employed by the university. “Adventuring” Arts Entrepreneurship 
Curricula in Higher Education, explained that: 
For degrees and certificates in arts entrepreneurship, 50-100 percent of the 
entrepreneurship component credits are taken from existing business school 
undergraduate offerings such as accounting, management principles, basic economics, or 
entrepreneurship. At many institutions, the credit hour and course requirements for a 
degree or certificate in arts entrepreneurship is similar to that of a business minor. Some 
programs, however, have attempted to tailor entrepreneurship classes for the arts 
industries (Beckman 2007, pg. 90). 
 
However, undergraduate programs specifically designed for arts entrepreneurship 
are relatively few. Furthermore, it is extremely uncommon to find an 
undergraduate degree or minor course of study in arts entrepreneurship or arts 
management with a focus on dance. The lack of arts entrepreneurship programs is 
partly because the concept of arts entrepreneurship is still in its infancy and it’s 
also due to the limitations that universities face in their curriculum and course 
structure. Universities are confronted with a challenge in allocating adequate 
course time to honing the student’s technique in their chosen artistic craft, as well 
as to other university requirements. In fact, Careers and Training in Dance and 
Drama: A Report of Research for the Arts Council of England pointed out that, 
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“the difficulty faced by colleges is that with an already very full schedule they do 
not have the time to extend the syllabus without sacrificing the dance technique 
which is crucial to getting a job” (Jackson 1994, pg. 34). While Careers and 
Training in Dance and Drama was written in 1994 when arts entrepreneurship 
programs were just beginning to pop up at universities in the United States, it 
appears that the actions of universities have not changed significantly. Since the 
publication of Careers and Training in Dance and Drama, other researchers have 
echoed the notion that universities have begun to recognize that dancers and arts 
students need training in other areas such as entrepreneurial skills, but that 
universities have not devoted the time to imparting these skills (Burns and 
Pichilingi 2000: Beckman 2007; Burns 2007; Van Dyke 2010). 
 In addition, the National Association of Schools of Dance (NASD) is 
currently the only institution in the United States that offers accreditation for 
university Dance degree programs. However, only a handful of universities have 
chosen to go through the accreditation process for reasons that remain unclearx. 
Accreditation guidelines from the NASD for Bachelor of Fine Arts (BFA), 
Bachelor of Arts (BA) and Bachelor of Science (BS) degrees in Dance, 
Performance and Choreography and Dance Education require dance students to be 
highly proficient in dance performance and technique, yet the guidelines for these 
degrees do not outline requirements for dance students to achieve any measure of 
competency in the entrepreneurial skills related to dance (National Association of 
Schools of Dance 2010). There are currently no stipulations in the accreditation 
guidelines for required or elective coursework in entrepreneurial skills. However, 
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the 2010-2011 Handbook acknowledged, “professional undergraduate and 
graduate programs in dance are shaped by the realities and expectations in the 
field to seek the development of competencies at the highest possible levels,” 
which implies that it is the responsibility of university dance programs to educate 
dancers in the skills necessary for their professional careers (National Association 
of Schools of Dance 2010, pg. 67). 
 Furthermore, researchers have asserted that dancers could leverage their 
skills to create a more sustainable career in the arts if provided with 
entrepreneurial skills (Burns and Pichilingi 2000; Beckman 2007; Bennett 2009). 
Theoretically, dancers might earn more or work fewer jobs. Although the rigor of 
performing on a dancer’s body isn’t likely to change, the possession of 
entrepreneurial skills could allow dancers to continue working in the dance field 
past their retirement from performance. Yet, despite what is known about dancers 
and their economic standing, it is extremely uncommon to see a university place 
equal importance on a dancer’s training in dance technique and entrepreneurial 
skills. 
SECTION 3 CONCLUSION: The Growing Need for Entrepreneurial 
Skills in Dance Training identified entrepreneurial skills necessary for a career in 
dance, including a list of entrepreneurial skills essential to the creative artist 
(Burns 2007). Burns’ entrepreneurial skills included the ability to manage self, to 
create financial self-sufficiency and to create networks, among others.  In many 
cases these skills were applicable not only to the business aspects of a career in 
dance, but could also be valuable for a dancer’s post-transition career.  
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This section also asserted that university Dance degree programs must 
prepare dance students for employability in the professional dance world. 
Researchers found that alumni of undergraduate arts programs reported feeling 
unprepared by their university for future employment and that they were ill 
equipped with the business skills needed for their arts careers (SNAAP 2011, 
SNAAP 2012). While the study of arts entrepreneurship in higher education is 
relatively new, the majority of universities rely on preexisting courses and faculty 
from their business schools to build a program in arts entrepreneurship. In 
addition, literature has shown that universities have not yet struck an adequate 
balance between a dancer’s artistic and entrepreneurial education. Universities are 
limited in the number of credits and course hours they can allocate to an 
undergraduate degree program or minor. Most often, the need to advance a 
dancer’s artistic technique outweighs the need to provide a dancer with 
entrepreneurial skills. However, it is the responsibility of the university and its 
faculty to prepare dance students for future employment in the marketplace. 
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LITERATURE REVIEW CONCLUSION 
 
The literature review examined entrepreneurial skills related to the 
business aspects of a professional dance career. It was presented as three themes, 
separated as individual sections: The Employability of Dancers; The Value of an 
Undergraduate Dance Degree; and The Growing Need for Entrepreneurial Skills 
in Dance Training. These sections analyzed the economic standing of dancers in 
the United States labor force by utilizing data from the U.S. Census and the ACS, 
which was presented in reports from the NEA, Georgetown University Center on 
Education and the Workforce, and other researchers. The literature review also 
analyzed unemployment data of recent graduates with performing arts degrees 
and assessed the economic value of an undergraduate performing arts degree. 
Furthermore, this literature review identified the entrepreneurial skill sets required 
for the business aspects of a professional dance career and discussed 
undergraduate arts entrepreneurship programs in higher education.  
The first section, The Employability of Dancers, found that dancers 
typically work part-year (less than 50 weeks per year), part-time (less than 32 
hours per week). They are often self-employed out of necessity rather than choice 
and they tend to rely on multiple jobs to support themselves. The literature found 
that the average dancer is female and between twenty-five and twenty-six years of 
age. In addition, the career span of a dancer is unusually short with the average 
dancer retiring before the age of forty. Moreover, the literature demonstrated that 
over the past two decades, dancers have earned approximately $40,000 or less, 
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when adjusting for inflation, and they are frequently amongst the lowest earners 
of their artistic peers. Even more troubling is that few resources currently exist for 
dancers to transition to the next phase of their career after they leave dance 
performance. In the United States, Career Transitions for Dancers is the only such 
resource that exists. On top of this, the literature showed that the topic of career 
transitions is rarely discussed within the dance community, often leaving dancers 
unprepared for their next phase of life. 
The second section, The Value of an Undergraduate Dance Degree, found 
that undergraduate degrees in Dance grew into acceptance in the late Twentieth-
Century. The literature found that dancers began to pursue undergraduate degrees 
in dance performance in the early 1980’s in order to advance their professional 
dance careers, rather than seeking dance training at professional dance schools or 
studios. With this change in ideology, the rate at which dancers received 
undergraduate degrees in Dance also began to grow. However, the literature 
found that an undergraduate performing arts degree had less economic value than 
a more popular major, such as a business degree. The literature demonstrated that 
following the 2008 economic recession, recent college graduates holding an arts 
degree had the second highest unemployment rate of all recent graduates. 
Furthermore, it was found that graduates holding business degrees outearned 
graduates holding performing arts degrees by approximately $20,000.  
Finally, the third section, The Growing Need for Entrepreneurial Skills in 
Dance, demonstrated that entrepreneurial skills are essential to the business 
aspects of a professional dance career. The literature identified specific 
  58	  
entrepreneurial skill sets and described their benefits. It was found that 
entrepreneurial skills provide dancers with transferrable skills that help aid their 
pursuit of employment both within and outside of the professional dance field. 
Furthermore, it was found that undergraduate arts entrepreneurship programs are 
relatively new and most have been established within the last two decades. In 
addition, universities often build arts entrepreneurship programs by utilizing 
preexisting courses from the business school and applying them to the arts. 
However, researchers found that universities are faced with a challenge when 
attempting to augment an arts curriculum with courses in entrepreneurship. They 
are limited in the amount of course hours and credits they can allocate for a given 
degree, and in most cases, the literature found that universities have placed a 
higher emphasis on a dancer’s technical, artistic training. 
 Given the nature of the findings throughout this literature review, it is this 
researcher’s assertion that it is the responsibility of the university to guide and 
prepare dancers for their professional dance careers. It is necessary to equally arm 
dancers with the highest technical, artistic skills of each form of dance, as well as 
the essential entrepreneurial skills in order for the dance student to have the 
utmost chance of achieving a sustainable career. The dance field, as well as higher 
education, must recognize the need for entrepreneurial skills as a basic and 
required component of a dancer’s professional training.  
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METHODOLOGY 
 
 
 
 
This paper examines entrepreneurial skills in order to determine the means 
by which university BFA Dance degree programs train dancers in entrepreneurial 
skills. The accreditation guidelines from the NASD for BFA, BA and BS degrees 
in Dance, Performance and Choreography and Dance Education require dance 
students to be highly proficient in dance performance and technique. However, 
the guidelines for these degrees do not outline requirements for dance students to 
achieve any measure of competency in the entrepreneurial skills related to a 
successful dance career. In addition, the NASD accreditation guidelines identify 
the BFA degree as a professional undergraduate degree for dance training, unlike 
the BA or BS, which are defined as liberal arts degrees (National Association of 
Schools of Dance 2010). As such, awarding professional undergraduate degrees in 
Dance implies that universities have a responsibility to prepare dance students for 
all aspects of the professional dance world, as well as for future employment in 
dance. 
Given the NASD’s definitions, it was resolved that the BFA Dance degree 
is the best means of professional undergraduate dance training through which a 
student ought to be learning entrepreneurial skills. Following that determination, I 
excluded all Associate of Arts (AA), Bachelor of Arts (BA) and Bachelor of 
Science (BS) degrees in Dance or Dance Education. I also excluded BFA degrees 
in Dance Education, as such degrees do not provide professional training for 
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careers in dance performance. I then excluded graduate level degree programs 
including Master of Fine Arts (MFA) or Master of Arts (MA) degrees in Dance or 
Dance Education. 
In addition, I did not examine dance training in primary or secondary 
education from kindergarten through the twelfth grade. I also did not investigate 
dance training received through private or professional dance schools, or 
commercial dance studios. I only examined the training provided by university 
BFA Dance degree programs in entrepreneurial skills for the artistic discipline of 
dance. I did not attempt to identify the type of collegiate training offered in 
entrepreneurial skills for other visual or performing art forms.  
In order to do so, I examined a random sample of 25 universities 
throughout the United States, which offered BFA degrees in Dance. This analysis 
included a review of the course catalogs and curriculum requirements of each 
university BFA Dance degree program in order to determine the presence of 
entrepreneurial courses. The sample was collected from Dance Magazine’s 2011-
2012 College Guide, which annually reviews more than 600 Dance degree 
programs throughout the United States (Dance Magazine 2011). 
Initial efforts were made to identify research subjects ranked by peers or 
experts as being among the top 25 BFA Dance degree programs. However, I 
ultimately determined that such a list does not exist and that Dance Magazine is 
the most definitive and thorough source of general information about all degree 
programs in Dance. Rather than offering a ranking system, Dance Magazine’s 
annual College Guide provides a detailed overview of each Dance degree 
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program in the country, including the degrees offered, size of the student body 
and number of dance majors, tuition, and scholarship opportunities.  
With the data provided by Dance Magazine, 72 universities were 
identified as potential research subjects that provided a BFA degree in Dance in 
the 2011-2012 academic year. Of those 72 universities, 2 programs were 
eliminated: Canada’s National Ballet School because it is not in the confines of 
the United States, and the University of Utah Department of Modern Dance 
because Dance Magazine listed it separately from the University of Utah 
Department of Ballet. Given that I set out to examine entire dance departments, 
the University of Utah Departments of Ballet and Modern Dance were combined 
as one program for the purpose of the random sample. After these programs were 
eliminated, 70 university BFA Dance degree programs remained.  
These 70 programs were then written on pieces of paper and placed in 
bowl, from which 25 were drawn in order to select a random sample of university 
BFA Dance degree programs. The resulting, randomly selected 25 BFA Dance 
degree programs represent approximately 36 percent of all BFA Dance degree 
programs in the United Statesxi. The full list of the 25 randomly selected 
universities can be found in Table 2.1.  
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Table 2.1: Random Sample of 25 BFA Dance Degree Programs 
 
Random Sample of 25 BFA Dance Degree Programs 
1. Butler University (IN) 
2. California State University, Long Beach (CA) 
3. Columbia College Chicago (IL) 
4. Dominican University, Alonzo King’s LINES Ballet (CA) 
5. Five College Dance Department, University of Massachusetts  
Amherst (MA) 
6. Juilliard School (NY) 
7. Long Island University, The Brooklyn Campus (NY) 
8. Marymount Manhattan College (NY) 
9. Purchase College (NY) 
10. Sam Houston State University (TX) 
11. Shenandoah University (VA) 
12. Temple University (PA) 
13. Tulane University (LA) 
14. University of Akron (OH) 
15. University of Georgia (GA) 
16. University of Illinois at Urbana Champaign (IL 
17. University of Michigan (MI) 
18. University of Minnesota, Twin Cities (MN) 
19. University of North Carolina Greensboro (NC) 
20. University of North Carolina School of the Arts (NC) 
21. University of Oklahoma (OK) 
22. University of Western Michigan (MI) 
23. University of Wisconsin, Madison (WI) 
24. Virginia Commonwealth University (VA) 
25. Wichita State University (KS)  
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Once the random sample of 25 university BFA Dance degree programs 
was determined, each university’s course catalog was obtained in order to 
determine the presence of entrepreneurial coursesxii. Course catalogs are publicly 
available for current as well as prospective students and each of the universities 
within the random sample made their course catalogs available online in a digital 
or portable download format.  
GENERAL CRITERIA: A set of General Criteria was established to 
assess the entrepreneurial course offerings and to benchmark the research subjects 
against one another. These criteria also determined which BFA Dance degree 
programs are the most entrepreneurial. The attributes of the General Criteria are 
outlined below. 
• The university’s BFA Dance degree program requires one or more 
entrepreneurial course. 
• The university’s BFA Dance degree program offers one or more 
elective entrepreneurial course. 
• The university offers one or more entrepreneurial minor. 
• The entrepreneurial courses and entrepreneurial minors are 
available to BFA Dance degree students. 
 Utilizing the General Criteria, the course catalogs and degree curriculum 
requirements were reviewed in order to determine the required or elective 
entrepreneurial courses available to BFA Dance degree students. The criteria were 
also used to identify entrepreneurial minors associated with the BFA Dance 
degree program. The course catalogs were then reviewed in search of 
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entrepreneurial courses and entrepreneurial minors not connected to the BFA 
Dance degree program. Knowing that arts entrepreneurship programs often utilize 
existing curricula in a university’s business program, the course catalogs were 
reviewed to determine the existence of Business degree programs, Business 
minors or a connection between the Business and Dance degree programs. This 
was done to identify potential courses or minors that could be used to build a 
program in dance entrepreneurship. 
ASSESSING THE BFA DANCE DEGREE PROGRAMS: Based on 
the General Criteria, the BFA Dance degree programs were analyzed to determine 
if they met one of two conditions. These conditions assess which of the BFA 
Dance degree programs in the random sample are entrepreneurial and which are 
not.  
Condition 1: BFA Dance Degree Programs That Are Entrepreneurial 
Condition 2: BFA Dance Degree Programs That Are Not Entrepreneurial 
Each of these conditions has a set of unique characteristics, which are described in 
the research findings. 
CHALLENGES: After establishing the General Criteria and conditions 
for the original research of this paper, the question of how to address the presence 
of undergraduate Arts Administration and Nonprofit Management programs at the 
universities in the random sample arose. This challenge was resolved with the 
realization that Arts Administration meets the definition of entrepreneurial skills, 
but Nonprofit Management does not. It was determined that Arts Administration 
encompasses the study of entrepreneurial skills and the course work in Arts 
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Administration programs can be directly related to the arts. In addition, Arts 
Administration programs are often associated with Business programs and 
typically address overlapping subject matter. However, it was determined that 
Nonprofit Management is not entrepreneurial because the program’s curriculum 
typically covers a broad range of topics, including healthcare, public policy or the 
arts. While Nonprofit Management programs may address subject matter related 
to entrepreneurial skills and the arts, it is not the primary focus of the program. As 
such, it was determined that when no other opportunities exist for dance students 
to pursue entrepreneurial courses, Nonprofit Management can be considered a 
source to draw from. 
THEORIES AND BIASES: The central theory involved in the analysis 
of the original research is that established by Susanne Burns in the 2007 report 
Mapping Dance: Entrepreneurship and Professional Practice in Dance Higher 
Education. While the literature review of this paper examined a wealth of 
research on the economic standing of dancers in the United States workforce, 
relatively little research was found concerning the training dancers have received 
in entrepreneurial skills. Mapping Dance was one of the few scholarly articles 
found on this topic and which delved into the theory. The report determined that 
institutes of higher education must arm undergraduate dance students with 
entrepreneurial skills in order to prepare them for the realities of the professional 
dance world. Burns also identified a list of entrepreneurial skills essential to the 
creative artist, which was referenced in Table 1.9. In addition, Mapping Dance 
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stressed that it is the responsibility of the university to produce graduates with a 
range of employable skills (Burns 2007).  
In a similar study, Careers in Dance Beyond Performance to the Real 
World of Work, Dawn Bennett studied Australian dancers in order to determine 
the skills necessary for a sustainable dance career. Careers in Dance found that 
educating undergraduate dance students in self-management, career-management 
and small business skills would prove beneficial for future employment in dance, 
as well as the longevity of their careers (Bennett 2009).  
This researcher entered into this paper with several biases, including the 
hypotheses that dancers currently lack training in entrepreneurial skills and that 
dancers would benefit from obtaining them. Additional biases include my 
professional background in dance performance and arts administration, as well as 
my possession of an undergraduate Bachelor of Fine Arts degree in Modern 
Dance from the University of the Artsxiii.   
This researcher believes that research conducted on entrepreneurial skills 
in this paper is of value to the arts and culture field because very little research 
has been published on the topic of the training dancers receive in entrepreneurial 
skills throughout their dance education, or the benefit of training dancers in 
entrepreneurial skills. Research presented by academic scholars such as Burns and 
Bennett has shown that the possession of entrepreneurial skills is essential to a 
sustainable career in dance. As such, the goal of this paper is to inform university 
BFA Dance degree programs about the need for entrepreneurial skills in dance 
training and the current availability of entrepreneurial training in BFA Dance 
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degree programs throughout the United States. In doing so, it is this researcher’s 
fervent hope that dance educators will use the findings presented in this paper to 
re-evaluate their methods of dance training in order to incorporate entrepreneurial 
skills into their curricula. 
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RESEARCH FINDINGS 
 
 
 
 
The research findings will first address general findings of the research 
subjects compared to all BFA Dance degree programs in the United States, 
including characteristics such as the percentage of public and private universities; 
the geographic representation of the United States; the size of the student 
population; and the size of the dance department. It will then analyze the research 
subjects in order to assess whether they adhere to one of two conditions. 
Following this assessment, the research findings analyze the characteristics of 
each condition. 
  The research conducted for this paper suggests that the majority of BFA 
Dance degree programs in the sample are not entrepreneurial. It indicates that the 
majority of BFA Dance degrees do not require entrepreneurial courses, offer 
elective entrepreneurial courses or entrepreneurial minors. In addition, the 
findings show that a preponderance of the research subjects have opportunities for 
entrepreneurial courses or minor courses of study that are not connected to the 
BFA Dance degree program. If utilized properly, these opportunities could be 
used to build entrepreneurial minors in order to train dance students in 
entrepreneurial skills. 
PUBLIC VS. PRIVATE UNIVERSITIES: The 25 randomly selected 
BFA Dance degree programs represent approximately 36 percent of all 70 
universities with BFA Dance degrees in the United States. Of the research 
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Figure 3.1: University BFA Dance Degrees Included in the Random Sample  
vs. Those That are not Included 
subjects, 9 BFA Dance degree programs, or 36 percent, are private universities 
and 16 BFA Dance degree programs, or 64 percent, are public universities. In 
addition, 2 of the BFA Dance degree programs, or less than 1 percent, are arts 
conservatories, in which all of the university’s degree offerings are related to the 
study of an artistic disciplinexiv.  
 
   
 
Moreover, 2 of the 25 universities have direct connections to professional 
dance companies: the University of North Carolina School of the Arts (UNCSA) 
and Dominican University. UNCSA developed a five-year partnership with 
American Ballet Theater in 2011, which requires the university’s dance faculty to 
become certified in American Ballet Theater’s National Training Curriculum (NY 
Times 2011). Similarly, Dominican University developed a partnership with 
Alonzo King’s LINES Ballet in 2006, which deemed that the dance majors at 
36% 
64% 
Figure 3.1 
Random Sample 
Research Pool 
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Dominican University would be trained in the technique of Alonzo King’s LINES 
Ballet School (SF Gate 2006). The training programs at UNCSA and Dominican 
University are implemented under the guidance of Susan Jaffe, UNCSA Dean of 
the School of Dance and Marina Hotchkiss, Dominican University Program 
Director of Dancexv. However, it is unclear from the research conducted in this 
paper whether the connections UNCSA and Dominican University have to 
professional dance companies has afforded the dance majors at the participating 
universities any advantages in their pursuit of professional dance careers. 
 
 
  
GEOGRAPHIC REPRESENTATION: The universities included in the 
random sample represent 17 states, or 34 percent, of the 50 United States. The 
64% 
36% 
Figure 3.2 
Public Universities 
Private Universities 
Figure 3.2: Percentage of Public and Private Universities in the Random 
Sample of University BFA Dance Degree Programs 
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Table 3.1: Comparison of the Geographic Representation of BFA Dance 
Degree Programs, Using U.S. Census Regions 
 
U.S. Census groups the 50 United States and the District of Columbia into 4 
geographic regions: Northeast, South, Midwest and West (US Census Bureau 
2014)xvi. Using the state groupings designated by the U.S. Census, it was found 
that the universities in the random sample provide a fairly accurate geographic 
representation of all BFA Dance degree programs in the United States. Table 3.1 
illustrates the geographic representation of BFA Dance degree programs in the 
random sample of universities compared to all BFA Dance degree programs. 
 
Region Total Research Pool Random Selection  
Northeast 23% 24% 
Midwest 28% 36% 
South 33% 32% 
West 16% 8% 
  
 
When considering all BFA Dance degree programs, the state with the 
largest number of Dance degree programs is New York, followed by California, 
with 7 and 6 university BFA Dance programs respectively. Comparatively, the 
random sample of 25 BFA Dance degree programs has 4 universities in New 
York and 2 in California. Aside from New York, no other state has more than 2 
universities included in the random sample. 
STUDENT BODY SIZE: Utilizing the Dance Magazine 2011-2012 
College Guide, it was found that the universities in the random sample represent a 
diverse range of student body sizes. Of the research subjects, it was found that 1 
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Table 3.2: Student Body Size of Universities in the Random Sample 
university, or 4 percent of the sample, has a student body size of 999 students or 
less. Comparatively, 6 of the universities, or 24 percent, have student populations 
ranging from 1,000 to 9,999 students. The largest portion of the random sample is 
student populations ranging 10,000 to 49,999 students, which represents 9 
universities, or 36 percent of the sample. Similarly, 8 universities, or 32 percent of 
the sample, have student populations ranging from 25,000 to 49,999 students. 
This group is only 1 university and 4 percentage points less than those universities 
with student populations ranging from 10,000 to 24,999 students. Finally, 1 
university, or 4 percent of the random sample, has a student body size of 50,000 
students or more. These statistics are represented in Table 3.2, alongside a 
comparison of the student body sizes of all BFA Dance degree programs in the 
United States. 
Student Body Size Total Research Poolxvii Random Selection  
999 or less 16% 4% 
1,000 – 9,999 23% 24% 
10,000 – 24,999 27% 36% 
25,000 – 49,999 30% 32% 
50,000 or more 4% 4% 
  
 
DANCE DEPARTMENT SIZE: The Dance Magazine 2011-2012 
College Guide provides data on the dance department’s size, including the 
number of dance majors, dance minors and participating non-majors. Given that 
this research assesses BFA Dance degree programs, this researcher felt it was not 
necessary to analyze the total dance department size, including dance minors and 
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Table 3.3: The Number of Dance Majors at Universities in the Random Sample 
participating non-majors. However, it was determined that the number of dance 
majors could provide useful information, although it is impossible to discern the 
percentage of dance majors pursuing BFA Dance degrees from Dance Magazine’s 
2011-2012 College Guide.  
 
Dance Majors Total Research 
Poolxviii 
Random Selection  
49 or less 26% 28% 
50 – 99  45% 40% 
100 – 149  16% 16% 
150 – 199  9% 12% 
200 or more 4% 4% 
 
 
Of the 25 universities represented in the random sample, 7 universities, or 
28 percent of the random sample, have 49 or fewer dance majors, whereas 10 
universities, or 40 percent, have 50 to 99 dance majors. In addition, 4 universities, 
or 16 percent, have 100 to 149 dance majors, and 3 universities, or 12 percent, 
have 150 to 199 dance majors. Comparatively, only 1 university, or 4 percent of 
the random sample, has more than 200 dance majors. The number of dance 
majors at the universities in the random sample is represented in Table 3.3. 
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Table 3.4: Total Number of Dance Faculty at Universities in the Random Sample 
 
 
Total Number of Dance 
Faculty 
All BFA Dance 
Degree Programs 
Randomly Selected BFA 
Dance Degree Programs  
9 or less 21% 4% 
10 – 14  24% 32% 
15 – 19 29% 40% 
20 – 24 12% 8% 
25 or more 14% 16% 
 
  
The Dance Magazine 2011-2012 College Guide also provides data on the 
dance faculty, including the number of full and part-time dance faculty. For the 
purposes of this paper, it was determined that the number of full and part-time 
dance faculty should be combined to represent the total number of dance faculty 
at each university. Of the 25 universities in the random sample, only 1 university, 
or 4 percent of the random sample, have 9 or fewer dance faculty members. In 
addition, 8 universities, or 32 percent, have 10 to 14 dance faculty members, 
whereas 10 universities, or 40 percent of the random sample, have 15 to 19 dance 
faculty members. Furthermore, 2 universities, or 8 percent of the random sample, 
have 20 to 24 dance faculty members, and 4 universities, or 16 percent, have 25 
dance faculty members or more. These figures are represented in Table 3.4. 
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RESEARCH ANALYSIS  	  	  
A thorough analysis of the research subjects suggests that 100 percent of 
the BFA Dance degree programs in the random sample are unable to meet all of 
the attributes of the General Criteria. However, 32 percent of the research subjects 
meet at least one attribute of the General Criteria and thus, it was determined that 
those programs qualify for Condition 1: BFA Dance Degree Programs That Are 
Entrepreneurial, as these BFA Dance degree programs have elements that are 
entrepreneurial. The other 68 percent of BFA Dance Degree Programs qualify for 
Condition 2: BFA Dance Degree Programs That Are Not Entrepreneurial because 
the BFA Dance degree program could not meet at least one attribute of the 
General Criteria. However, within the group of programs that meet Condition 2, it 
was found that 8 have elements that are both entrepreneurial and not 
entrepreneurialxix. As such, each of these BFA Dance degree programs have 
overlapping characteristics of Condition 1: BFA Dance Degree Programs That 
Are Entrepreneurial and Condition 2: BFA Dance Degree Programs That Are Not 
Entrepreneurial.  
CONDITION 1: BFA DANCE DEGREE PROGRAMS THAT ARE 
ENTREPRENEURIAL: An analysis of the research subjects finds that 32 
percent of the universities in the random sample meet one or more attribute of the 
General Criteria. As such, 8 universities, or 32 percent of the research subjects, 
qualified for Condition 1: BFA Dance Degree Programs That Are 
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Entrepreneurial. Among the entrepreneurial programs in Condition 1, it was found 
that one of the following three characteristics occurred. 
1.1 The BFA Dance Degree Program Requires Entrepreneurial 
Courses in the Required Curriculum. 
1.2  The BFA Dance Degree Program Offers Elective Entrepreneurial 
Courses. 
1.3  The University Offers Entrepreneurial Minors Within the BFA 
Dance Degree Program. 
These characteristics are represented in Table 3.7, which outlines the number of 
universities that adhere to each characteristic. 
Characteristic 1.1, The BFA Dance Degree Program Requires 
Entrepreneurial Courses in the Required Curriculum, identified BFA Dance 
degree programs in the random sample that require one or more entrepreneurial 
course in the degree’s required curriculum for graduation. Characteristic 1.2, The 
BFA Dance Degree Program Offers Elective Entrepreneurial Courses, identified 
BFA Dance degree programs that offer one or more elective entrepreneurial 
course in the curriculum requirements. Finally, Characteristic 1.3, The University 
Offers Entrepreneurial Minors Within the BFA Dance Degree Program, identified 
universities that offer entrepreneurial minors, which are directly connected to the 
BFA Dance degree program as a curriculum track or related minorxx. 
Characteristic 1.1 found 5 universities, or 20 percent of the random 
sample, which require entrepreneurial courses in the BFA Dance degree 
curriculum requirementsxxi. It was revealed that the 5 universities in Characteristic 
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Figure 3.3: Percentage of Research Subjects in Characteristic 1.1  
(The BFA Dance Degree Program Requires Entrepreneurial  
Courses in the Required Curriculum)  
1.1 require a total of 8 entrepreneurial courses in the BFA Dance degree 
curriculum requirements. Comparatively, 80 percent of the BFA Dance degree 
programs in the random sample do not require any coursework related to the 
study of entrepreneurial skills. These findings demonstrate the lack of emphasis 
that university BFA Dance degree programs have placed on entrepreneurial skills 
and their benefits to a professional dance career.  
 
 
 
 
The entrepreneurial courses in Characteristic 1.1 were identified through a 
review of course offerings and course descriptions of the curriculum requirements 
of each BFA Dance degree program. This was accomplished by a search for key 
terms related to entrepreneurial skills. However, due to limitations of time and 
resources, this researcher did not attempt to determine the outcome of these 
20% 
80% 
Figure 3.3 
BFA Dance degree programs 
that require entrepreneurial 
courses 
BFA Dance degree programs 
that do not require 
entrepreneurial courses 
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Table 3.5: The Required Entrepreneurial Courses Identified in Characteristic 1.1 
courses and whether the universities successfully imparted entrepreneurial skills 
to the students. The required entrepreneurial courses identified in Characteristic 
1.1 can be found in Table 3.5. 
University Course Number Course Titlexxii 
University of Georgia DANC 2000 Production Assignment Ixxiii 
University of Georgia DANC 3000 Production Assignment II 
University of Illinois at 
Urbana-Champaign 
DANC 495 Senior Career Seminarxxiv 
University of North Carolina 
School of the Arts 
DANC 3652 Business Perspectivesxxv 
University of North Carolina 
School of the Arts 
MST 1100 Design Media for the Artistxxvi 
Sam Houston State 
University 
DNS 478 Career Resources in Dancexxvii 
Western Michigan 
University 
DANC 3800 The Choreographer and the 
Communityxxviii 
Western Michigan 
University 
DANC 4890 Dance Managementxxix 
  
 
 Characteristic 1.2 found 3 universities, or 12 percent of the random 
sample, that offer elective entrepreneurial courses in the curriculum requirements 
of the BFA Dance degreexxx. Conversely, 88 percent of the research subjects do 
not offer any elective entrepreneurial courses. It was revealed that the 3 
universities in Characteristic 1.2 offer a total of 3 elective entrepreneurial courses. 
In order to identify the elective entrepreneurial courses at each university, course 
offerings and course descriptions of the curriculum requirements of each BFA 
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Figure 3.4: Percentage of Research Subjects in Characteristic 1.2 
(The BFA Dance Degree Program Offers Entrepreneurial Elective Courses) 
Dance degree program were reviewed in search of key terms related to 
entrepreneurial skills. As with the required entrepreneurial courses identified in 
Characteristic 1.1, this researcher did not attempt to determine the outcome of 
these courses and whether the universities successfully imparted entrepreneurial 
skills to the students. The elective entrepreneurial courses identified in 
Characteristic 1.2 can be found in Table 3.6. 
 
 
 
Furthermore, no single BFA Dance degree program identified in 
Characteristic 1.1 and 1.2 of Condition 1 offers more than 2 required or elective 
entrepreneurial courses in the curriculum requirements. It was found that the 5 
universities attributed to Characteristic 1.1 require a combined total of 7 
entrepreneurial courses, whereas the 3 universities attributed to Characteristic 1.2 
offer a combined total of 3 entrepreneurial electives. Thus, out of the 25 
12% 
88% 
Figure 3.4 
BFA Dance degree programs 
that offer elective 
entrepreneurial courses 
BFA Dance degree programs 
that do not offer elective 
entrepreneurial courses 
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Table 3.6: The Elective Entrepreneurial Courses Identified in Characteristic 1.2 
universities that were reviewed for this paper, a total of 10 entrepreneurial courses 
were found.  	  
University Course Number Course Titlexxxi 
Dominican University, 
Alonzo King’s LINES 
Ballet 
DANC 3002 Arts Management 
Long Island University, 
The Brooklyn Campus 
DNC 305 Practical Preparation for 
the Dancer 
University of North 
Carolina Greensboro 
DCE 455 Career Management for 
the Dance Artist 
 
 
 Finally, Characteristic 1.3 attempted to identify universities in the random 
sample that have entrepreneurial minors within the BFA Dance degree program. 
However, no entrepreneurial minors with a direct connection to the BFA Dance 
degree were found. In order to make this determination, the course catalogs of all 
25 universities in the random sample were reviewed, as well as the required 
curriculum for the BFA dance programs at each university in the random sample. 
In contrast to the lack of universities with entrepreneurial minors with a direct 
connection to the BFA Dance degree program, it was found that 92 percent of the 
research subjects offer a minor in choreography or dance composition directly 
connected to the BFA Dance degree program. Choreography minors will be 
discussed in greater detail later in this paper. 
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Table 3.7: Condition 1 BFA Dance Degree Programs That Are Entrepreneurial 
 
Characteristic BFA Dance 
Degree 
Programs 
Universities 
1.1 The BFA Dance 
Degree Program 
Requires 
Entrepreneurial 
Courses in the 
Required Curriculum. 
5/25 1. University of Georgia 
2. University of Illinois at 
Urbana-Champaign 
3. University of North 
Carolina School of the Arts 
4. Sam Houston State 
University 
5. Western Michigan 
University 
1.2 The BFA Dance 
Degree Program 
Offers Elective 
Entrepreneurial 
Courses. 
3/25 1. Dominican University, 
Alonzo King’s LINES 
Ballet 
2. Long Island University, 
The Brooklyn Campus 
3. University of North 
Carolina Greensboro 
1.3 The University Offers 
Entrepreneurial 
Minors Within the 
BFA Dance Degree 
Program. 
0/25  
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CONDITION 2: BFA DANCE DEGREE PROGRAMS THAT ARE 
NOT ENTREPRENEURIAL: It was found that 100 percent of the BFA Dance 
degree programs in the random sample have elements that are not entrepreneurial. 
However, as previously stated, this researcher excluded BFA Dance degree 
programs from the total number of qualifying universities for Condition 2 if the 
program met at least one attribute of the General Criteria. As such, it was found 
that 68 percent, or 17 BFA Dance degree programs, are not entrepreneurial.  
Among the non-entrepreneurial programs in Condition 2, it was 
established that one of the following three characteristics occurred. 
2.1 The BFA Dance Degree Program Has No Entrepreneurial 
Requirements. 
2.2 The University Has No Elective Opportunities For 
Entrepreneurial Courses Within the BFA Dance Degree 
Program. 
2.3  The Elective Opportunity For Entrepreneurial Courses Exists 
But Is Not Within the BFA Dance Degree Program. 
These characteristics are represented in Table 3.8, which outlines the number of 
qualifying BFA Dance degree programs. 
 Characteristic 2.1, The BFA Dance Degree Program Has No 
Entrepreneurial Requirements, identified programs that lack requirements for 
entrepreneurial courses in the BFA Dance degree curriculum requirements. These 
BFA Dance degree programs have no academic requirements for entrepreneurial 
courses listed in the program’s core curriculum required for graduation. 
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Characteristic 2.2, The University Has No Elective Opportunities for 
Entrepreneurial Courses Within the BFA Dance Degree Program, identified BFA 
Dance degree programs without elective entrepreneurial courses. These programs 
did not list any entrepreneurial courses as suggested electives in the curriculum 
requirements. Characteristic 2.2 also identified BFA Dance degree programs 
without entrepreneurial minors connected to the degree program. Finally, 
Characteristic 2.3, The Elective Opportunity For Entrepreneurial Courses Exists, 
But Is Not Within The BFA Dance Degree Program, identified universities that 
offer entrepreneurial minors to undergraduate students, but the minor has no 
relationship to the BFA Dance degree program. It was determined that such 
universities with the third characteristic are not entrepreneurial because they have 
not yet formed a relationship between the entrepreneurial minors elsewhere in the 
university and the BFA Dance degree program. Doing so places the burden on the 
dance student, rather than the university, to create opportunities for 
entrepreneurial skills training through other options, such as identifying 
appropriate entrepreneurial minors, “building” a unique major or double 
majoring.  
Characteristic 2.1 found that 80 percent of the BFA Dance degree 
programs, or 20 universities, in the random sample did not require entrepreneurial 
courses in the curriculum requirementsxxxii. Similarly, Characteristic 2.2 found 
that 88 percent of BFA Dance degree programs, or 22 universities, did not offer 
elective coursework in entrepreneurial skills, nor did the programs have any 
connections to entrepreneurial minorsxxxiii. The BFA Dance degree programs that 
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Figure 3.5: Representation of the Most Common Entrepreneurial  
Minors Found in Characteristic 2.3  
adhere to Characteristics 2.1 and 2.2 do not offer any options for entrepreneurial 
skills training, either required or elective, in the BFA Dance degree curriculum 
requirements. These universities also have no option for dancers to pursue 
entrepreneurial skills training outside of their majorxxxiv. 
 
 
 
 
Comparatively, Characteristic 2.3 found that 76 percent of the research 
subjects offer entrepreneurial minors, although the minors have no connection to 
the BFA Dance degree programsxxxv. Following a review of the available 
entrepreneurship minors at each of the 19 universities identified in Characteristic 
2.3, it was determined that General Business and Business Administration were 
the most common minors, appearing at 83 percent of the universities. The second 
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most common minor was Entrepreneurship, which appeared at 61 percent of the 
universities, followed by Finance and Accounting at 44 percent each. In addition, 
it was found that 20 percent of the research subjects offered minors in Arts 
Management. Figure 3.5 identifies the most common entrepreneurial minors 
found in Characteristic 2.3, whereas Table 3.8 identifies the findings of Condition 
2, as well as the universities that adhere to each characteristic. 
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Characteristic 
BFA 
Dance 
Programs 
Universities 
2.1 The BFA Dance 
Degree Program 
Has No 
Entrepreneurial 
Requirements. 
20/25 1. Butler University 
2. California State University, Long 
Beach 
3. Columbia College Chicago 
4. Dominican University, Alonzo King’s 
LINES Ballet 
5. Five College Dance Department, 
University of Massachusetts Amherst 
6. Juilliard School 
7. Long Island University, The Brooklyn 
Campus 
8. Marymount Manhattan College 
9. Purchase College 
10. Shenandoah University 
11. Temple University 
12. Tulane University 
13. University of Akron 
14. University of Michigan 
15. University of Minnesota, Twin Cities 
16. University of North Carolina 
Greensboro 
17. University of Oklahoma 
18. University of Wisconsin, Madison 
19. Virginia Commonwealth University 
20. Wichita State University 
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2.2 The University 
Has No Elective 
Opportunities for 
Entrepreneurial 
Courses Within 
the BFA Dance 
Degree Program. 
22/25 1. Butler University 
2. California State University, Long 
Beach 
3. Columbia College Chicago 
4. Five College Dance Department, 
University of Massachusetts Amherst 
5. Juilliard School 
6. Marymount Manhattan College 
7. Purchase College 
8. Sam Houston State University 
9. Shenandoah University 
10. Temple University 
11. Tulane University 
12. University of Akron 
13. University of Georgia 
14. University of Illinois at Urbana-
Champaign 
15. University of Michigan 
16. University of Minnesota, Twin Cities 
17. University of North Carolina School of 
the Arts 
18. University of Oklahoma 
19. University of Wisconsin, Madison 
20. Virginia Commonwealth University 
21. Western Michigan University 
22. Wichita State University 
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Table 3.8: Condition 2 BFA Dance Degree Programs That  
Are Not Entrepreneurial 
	  
2.3 The Opportunity 
for Elective 
Entrepreneurial 
Courses Exists 
but Is Not Within 
the BFA Dance 
Degree Program. 
19/25 1. Butler University 
2. California State University, Long 
Beach 
3. Columbia College Chicago 
4. Dominican University, Alonzo King’s 
LINES Ballet 
5. Long Island University, The Brooklyn 
Campus 
6. Marymount Manhattan College 
7. Purchase College 
8. Sam Houston State University 
9. Shenandoah University 
10. Temple University 
11. Tulane University 
12. University of Akron 
13. University of Minnesota, Twin Cities 
14. University of North Carolina 
Greensboro 
15. University of Oklahoma 
16. University of Wisconsin, Madison 
17. Virginia Commonwealth University 
18. Western Michigan University 
19. Wichita State University 
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CHOREOGRAPHY MINORS: While analyzing the research subjects 
for this paper, a pattern emerged indicating that the majority of BFA Dance 
degree programs offer minors in Choreography or Dance Composition that are 
directly connected to the Dance program. Comparatively, the research found that 
none of the research subjects offer entrepreneurial minors with a direct connection 
to the BFA Dance degree program and that 68 percent of the research subjects do 
not have any elements that are entrepreneurial. In addition, the research found that 
76 percent of the research subjects do not provide a connection to the 
entrepreneurial minors offered elsewhere in the university.  
However, it was found that 92 percent of the research subjects offer 
minors in Choreography or Dance Composition as a component of the BFA 
Dance degree program. Furthermore, it was found that 94 percent of all potential 
research subjects offer Choreography minors directly connected to the BFA 
Dance degree. These findings provide a stark contrast to the lack of research 
subjects that offer Entrepreneurial minors with a direct connection to the BFA 
Dance degree program. It stands to reason that the high percentage of 
Choreography minors found in the research subjects indicates a demand among 
undergraduate dance students for advanced training in dance composition and 
choreography.  
Moreover, the prevalence of Choreography minors in BFA Dance degree 
programs suggests that while pursuing an undergraduate degree, dance students 
are beginning to plan for entrepreneurial careers as choreographers, in addition to 
or perhaps instead of a career as a professional dancer. The career path of a 
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Figure 3.6: Comparison of BFA Dance Degree Programs That Have 
Choreography Minors Vs. Those That Do Not In the  
Total Research Pool and the Random Sample 
choreographer is highly entrepreneurial, as it requires small business skills in 
order to present a piece of choreography or body of work onstage. These skills 
include the ability to manage one-self and others; the ability to network; the 
ability to market a product; and the ability to raise funds to present the work. This 
research found that BFA Dance degree programs are not providing adequate 
training in entrepreneurial and small business skills to support such a career path. 
While it appears that universities are meeting the demands of undergraduate 
dance students to obtain further training in choreography and dance composition, 
they are failing to meet the need to train dancers in entrepreneurial skills before 
they graduate and embark on their professional careers.  
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BFA Dance Degree Programs 
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Table 3.9: Percentage of Research Subjects with Undergraduate 
Concentrations in Choreography Vs. Entrepreneurial Minors 
 
*Directly connected to the BFA Dance degree program. 
**Not connected to the BFA Dance degree program. 
Given the limitations of time and resources for this paper, this researcher 
was unable to conduct an in-depth analysis of the available Choreography minors 
and their academic entrepreneurial components, if any. Future research would 
benefit from such a study, as it would provide a fuller picture of the alternate 
academic paths for undergraduate dance students. 
 
Undergraduate Minor Percentage of Research Pool 
Choreography* 92% 
General Business** 60% 
Entrepreneurship** 44% 
Finance** 32% 
Accounting** 32% 
Marketing** 28% 
 
 
 
 
RESEARCH CONCLUSIONS: This researcher set out with hopes of 
identifying a BFA Dance degree program that could be presented as an 
entrepreneurial model for other universities. However, after a thorough review of 
the research subjects, no such model was found. In order to reach this conclusion, 
each research subject was analyzed to determine whether it met one or more of 
the attributes of the General Criteria. Following that assessment, the research 
subjects were evaluated using two conditions, Condition 1: BFA Dance Degree 
Programs That Are Entrepreneurial and Condition 2: BFA Dance Degree 
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Programs That Are Not Entrepreneurial. The characteristics of each of these 
conditions were used as a tool to determine if any of the BFA Dance degree 
programs in the random sample are entrepreneurial. 
It was determined that 8 universities, or 32 percent of the research 
subjects, have elements that are entrepreneurial, and thus qualify for Condition 1. 
These 8 universities connect elements of the BFA Dance degree programs with 
their undergraduate Business and Arts Management programs in the form of 
required or elective entrepreneurial courses. However, none of the BFA Dance 
degree programs meet all of the General Criteria, which were set forth in the 
Methodology to determine the presence of entrepreneurial courses and programs. 
In addition, Condition 1 did not find any research subjects that offer 
entrepreneurial minors within the BFA Dance degree programs. Although 
entrepreneurial minors may exist elsewhere in the university, these research 
subjects are missing a crucial opportunity to connect the resources offered in other 
departments, which might provide relevant coursework to BFA Dance degree 
students.  
Of the 8 entrepreneurial universities that adhere to Condition 1: BFA 
Dance Degree Programs That Are Entrepreneurial, it was found that the 
entrepreneurial strength of the BFA Dance degree programs is fairly low.  It was 
determined that 8 of the BFA Dance degree programs, or 100 percent, meet 1 out 
of the 3 characteristics for Condition 2. However, it was found that none of the 
BFA Dance degree programs meet 2 out of 3 characteristics for Condition 1 or 3 
out of 3 characteristics. This finding demonstrates that although 8 of the BFA 
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Figure 3.7: Representation of the Entrepreneurial Strength of BFA  
Dance Degree Programs That Meet Condition 1 
Dance degree programs are entrepreneurial, their entrepreneurial strength is low 
compared to a potential to meet 3 out of 3 characteristics. An ideal BFA Dance 
degree program with all 3 characteristics of Condition 1 would require one or 
more entrepreneurial course, offer one or more entrepreneurial elective, and offer 
an entrepreneurial minor. Figure 3.7 represents the entrepreneurial strength of the 
research subjects that meet Condition 1: BFA Dance Degree Programs That Are 
Entrepreneurial. 
 
    
 
By contrast, when assessing Condition 2: BFA Dance Degree Programs 
That Are Not Entrepreneurial, it was found that all of the research subjects have 
elements that are not entrepreneurial. It was determined that 20 BFA Dance 
degree programs, or 80 percent, do not require entrepreneurial courses, whereas 
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22 BFA Dance degree programs, or 88 percent, do not offer entrepreneurial 
electives. Moreover, it was found that 19 BFA Dance degree programs, or 76 
percent, have no connection to the entrepreneurial minors that exist elsewhere in 
the university. Of those 19 BFA Dance degree programs, it was found that 5 
universities offer minors in Arts Management, but draw no connection between 
the programsxxxvi. In addition, 18 universities offer minor courses of study in 
business related fields, but provide no connection to the BFA Dance degree 
program.  
 Furthermore, it was found that of the 25 universities that adhere to 
Condition 2, the entrepreneurial weakness of the BFA Dance degree programs is 
high. It was determined that 3 BFA Dance degree programs, or 12 percent, meet 1 
out of 3 characteristics of Condition 2, whereas 8 BFA Dance degree programs, or 
32 percent, meet 2 out of 3 characteristics. Finally, it was found that 14 BFA 
Dance degree programs, or 56 percent, meet 3 out of 3 characteristics of 
Condition 2. This demonstrates a high level of entrepreneurial weakness, as more 
than half of the BFA Dance degree programs in the random sample do not require 
entrepreneurial courses or offer entrepreneurial electives, and they have not yet 
made a connection to entrepreneurial minors that may exist elsewhere in the 
university. Figure 3.8 represents the entrepreneurial weakness of the research 
subjects that adhere to Condition 2: BFA Dance Degree Programs That Are Not 
Entrepreneurial. 
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Figure 3.8: Representation of the Entrepreneurial Weakness of BFA  
Dance Degree Programs that Meet Condition 2 
 
 
 
  
  
 Researchers have asserted that it is the responsibility of universities to 
fully prepare dance students for the rigors of a professional dance career, 
including the development of entrepreneurial skills (Burns 2007; Bennett 2009). 
However, the research findings demonstrate a clear lack of academic 
entrepreneurial course offerings for BFA Dance degree students. This, in turn, 
suggests that undergraduate dance students are not receiving sufficient training in 
entrepreneurial skills while preparing for their professional dance careers.  
 Literature has shown that the average dancer retires in their early to mid-
thirties, whereas the average U.S. worker retires at approximately 61 years of age 
(Jeffri and Throsby 2006; Brown 2013). In addition, research has shown that 
professional dancers are typically at an economic disadvantage when compared to 
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the United States labor force, as well as their artistic peers (Gaquin and Bradshaw 
2008; Nichols 2011). It has demonstrated that earning an undergraduate 
performing arts degree does not provide students with an economic advantage as 
they enter the work force (Carnevale, Strohl and Melton 2011; Carnevale, Cheah 
and Strohl 2012). For a dancer facing another 30 years or more in the workforce, 
it begs the question of what comes next? Few resources exist to support a dancer’s 
career transition following retirement and dance students do not receive 
entrepreneurial skills training in their undergraduate education to support their 
professional dance career, or what might follow. Literature has also put forth that 
universities must educate dancers in entrepreneurial skills in order to maximize 
their future employability (Burns 2007).  
 Given these findings, it stands to reason that dancers require an education 
in more than artistic skills in order to survive and prosper in the competitive world 
of professional dance. As such, universities and BFA Dance degree programs 
must begin to recognize the importance of entrepreneurial skills to dancers and 
their future careers. If dance students are to achieve success as professional 
dancers and choreographers, they must start learning entrepreneurial skills 
throughout their dance training. It is the responsibility of the university, the BFA 
Dance degree program, as well as the dance faculty to communicate the 
importance of entrepreneurial skills to a professional dance career, as well as to a 
dancer’s career post-transition. 
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SUGGESTIONS FOR FUTURE RESEARCH 
 
 
 
 
The literature review found that comprehensive, quantitative research 
exists on the economics of being a professional dancer. Through the use of the 
United States Census and American Community Survey, researchers have found a 
wealth of economic data including dancer earnings over time, how often they are 
employed throughout the year (full or part-time and full or part-year) and the 
number of jobs they must obtain in order to earn a living. However, this paper 
found that very little research exists on entrepreneurial skills related to dance and 
their benefits to a professional dance career. Moreover, it was found that little has 
been written about dance entrepreneurship in higher education and what happens 
to dancers after they graduate from university.  
The following is three suggested topics that must be addressed by future 
researchers studying entrepreneurial skills related to the business aspects of a 
professional dance career and the presence of entrepreneurial skills training in 
higher education. The suggestions for future research include careers that dancers 
pursue after graduation, the long-term benefits of entrepreneurial skills and the 
alternative means of obtaining entrepreneurial skills. 
CAREERS THAT DANCERS PURSUE AFTER GRADUATION: In 
their 2003 report, What Becomes of Undergraduate Dance Majors? Montgomery 
and Robinson attempted to address the types of careers that dance graduates 
pursue after graduation. However, few other researchers have broached this topic. 
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In order to gain a broader understanding, thorough research must be conducted, at 
consistent intervals, on dance graduates throughout the United States to determine 
a variety of data and characteristics. Such data ought to include: the percentages 
of dance graduates that pursue professional careers in dance performance; the 
barriers that prevent dance graduates from pursuing professional dance careers; 
and the types of non-dance careers that dance graduates pursue, both during and 
after their professional dance careers. 
LONG-TERM BENEFITS OF ENTREPRENEURIAL SKILLS: Little 
has been written about entrepreneurial skill sets related to the business aspects of 
dance, or their benefits to a professional dance career. When exploring this topic, 
researchers should attempt to identify the long-term benefits of entrepreneurial 
skills training to a dancer’s professional career. Researchers should also consider 
the economic impact entrepreneurial skills training has on a dancer’s professional 
career over time. In addition, researchers should take into account the impact of 
entrepreneurial skills on a dancer’s transition from a career in dance performance, 
as well as whether those skills have allowed the dancer to continue working in the 
dance field. 
ALTERNATE MEANS OF OBTAINING ENTREPRENEURIAL 
SKILLS: Universities have not placed a high value on entrepreneurial skills 
training in a dancer’s undergraduate education. However, the literature review 
found that entrepreneurship is part of an artist’s nature and various aspects of a 
dancer’s professional career require entrepreneurial skills. This begs the question: 
if dancers are not obtaining entrepreneurial skills through their dance training in 
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higher education, how and where are they obtaining these skills, if at all? In 
considering this question, researchers must contemplate what, if any, alternate 
resources exist for dancers that hope to acquire training in entrepreneurial skills. 
In addition, researchers should consider whether dancers are aware of the 
resources that exist and whether they are taking advantage of them. 
 These questions and many more remain to be answered by researchers on 
the topic of entrepreneurial skills. Furthermore, this paper relied on quantitative 
over qualitative research. Future research should incorporate qualitative methods, 
including surveys, focus groups and interviews with dancers and dance educators 
in order to gain first-hand knowledge of their experiences and reactions. When 
assessing the need for entrepreneurial skills training, future researchers should 
also integrate the perspective of dancers and educators. In addition, future 
research should assess the outcome of undergraduate courses in entrepreneurial 
skills. Researchers should attempt to determine whether the courses successfully 
imparted entrepreneurial skills and what undergraduate dance students gained 
from them. 
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RECOMMENDATIONS 
 
 
 
 
Through an analysis of 25 BFA Dance degree programs, it was determined 
that the overwhelming majority of the research subjects are not entrepreneurial. 
The research found that typically entrepreneurial courses are not required and that 
entrepreneurial electives and entrepreneurial minors are not offered. Given these 
findings, three recommendations were determined in order to improve the training 
that dancers receive in entrepreneurial skills throughout their undergraduate 
education. These recommendations include connecting resources that already 
exist, developing unique opportunities for students to design their own majors or 
minors, and evaluating the high demand among undergraduate dance students for 
additional skills in dance composition. 
CONNECT EXISTING RESOURCES: The research determined that 
none of the research subjects have entrepreneurial minors directly connected to 
the BFA Dance degree program. However, 76 percent of the research subjects 
offer entrepreneurial minors elsewhere in the university without a connection to 
the BFA Dance degree program. Rather than building a dedicated entrepreneurial 
minor for undergraduate dance students from scratch, the research subjects should 
identify and connect the existing resources within the university. This should be 
done to supplement the core curriculum of the BFA Dance degree with 
entrepreneurial courses and it is also an opportunity to create an entrepreneurial 
minor with a focus on the needs of dance students.  
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The BFA Dance degree programs analyzed in this paper are missing a key 
opportunity to connect existing resources within the university in order to provide 
entrepreneurial skills training to dance students. The research found that the 
groundwork for entrepreneurial course offerings exists at many of the universities 
in question, however the BFA Dance degree programs have simply not yet 
utilized it. Literature has found that universities often rely on Business programs 
in order to develop Arts Entrepreneurship majors and minors by utilizing existing 
faculty and curricula (Beckman 2007). As such, the leadership of BFA Dance 
degree programs must analyze the existing entrepreneurial offerings within the 
university to identify courses that can be applied to the dance program. 
Furthermore, the leadership of BFA Dance degree programs and dance educators 
must consider revising the core curriculum in order to distribute equal importance 
to dance technique, dance performance, composition and entrepreneurial skills. 
The mindset of dance educators must begin to move toward the notion that 
dancers cannot succeed in the professional dance without an education in 
entrepreneurial skills. 
DESIGN UNIQUE MAJORS: The research found that the 
preponderance of BFA Dance degree programs do not require entrepreneurial 
courses or offer entrepreneurial electives. It was also found that 76 percent of the 
research subjects offer entrepreneurial minors without a connection to the BFA 
Dance degree program. As such, universities ought to explore options for multi-
disciplinary education by allowing students to design unique majors or minors. 
This allows students to take advantage of resources elsewhere in the university, 
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including applicable entrepreneurial courses or entrepreneurial minors that may 
exist in the Business schools, Entrepreneurship programs, or Arts Management 
programs.  
However, building a unique major places the burden on the student to 
identify the entrepreneurial courses and entrepreneurial minors that would benefit 
their dance education. Although the dance student may have outside help from a 
faculty advisor or counselor, this option puts the responsibility in the hands of the 
student to recognize their needs for a future dance career. While designing unique 
majors is the “quick fix” for BFA Dance degree programs, the stronger and more 
highly recommended option is to connect the existing resources within the 
university in order to build Arts Entrepreneurship programs. Doing so will in turn 
provide a more long-term solution. 
HIGH DEMAND FOR CHOREOGRAPHY MINORS: There is a clear 
demand among undergraduate dance students to advance their skills in 
choreography and dance composition. The research found that 92 percent of the 
research subjects offer Choreography Minors directly connected to the BFA 
Dance degree, whereas none of the research subjects had entrepreneurial minors 
with a connection to the BFA Dance degree. Given the high demand, it is 
apparent that undergraduate dance students have aspirations of becoming 
professional choreographers at some point in their dance career. As such, 
universities must identify and pursue methods to meet the needs of dance students 
by equipping them with entrepreneurial skills in order to pursue their desired 
careers.  
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Universities should consider developing an undergraduate degree in Dance 
Choreography with elements of dance technique, dance composition and 
entrepreneurial skills. In addition, BFA Dance degree programs with existing 
Choreography Minors should identify opportunities for experiential education, 
such as internships with professional dance companies and choreographers in 
order to gain entrepreneurial skills outside of the classroom. Moreover, if BFA 
Dance degree programs are going to continue to place such a strong emphasis on 
choreography then they must teach the entire choreographic process from creative 
conception to studio rehearsal to presentation on the stage. Dance students must 
learn that the choreographic process requires more than artistic skills and that they 
will also need entrepreneurial skills, such as marketing, fundraising, financial 
planning and management.  
However, it is of upmost importance that the leadership of BFA Dance 
degree programs re-examine the existing curriculum for BFA Dance degrees and 
Choreography Minors in order to develop a strategy to include coursework related 
to entrepreneurial skills. As this paper has shown, BFA Dance degree programs 
are failing to impart entrepreneurial skills to dance students throughout their 
undergraduate dance training. In addition, this paper has demonstrated that 
dancers typically experience unusually short career spans of approximately 15 to 
20 years and they are consistently at an economic disadvantage when compared to 
the U.S. labor force, as well as their artistic peers. Dancers are often faced with 
retirement from performance before the age of forty, as well as a need to choose a 
new career path. Given this information, it is imperative that universities 
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recognize the needs of dancers for their professional dance careers, as well as 
their careers post-transition. Universities must begin to equip dancers with the 
necessary tools for their future careers, which means recognizing the importance 
of entrepreneurial skills to a successful dance career.  
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APPENDIX A 	  	  	  	  
Total Research Pool of All BFA Dance Degree Programs 
1. American Musical and Dramatic Academy (CA) 
2. Boston Conservatory (MA) 
3. Brenau University (GA) 
4. Buffalo State University of New York (NY) 
5. Butler University (IN) 
6. California Institute of the Arts (CA) 
7. California State University, Long Beach (CA) 
8. Chapman University (CA) 
9. Columbia College Chicago (IL) 
10. Cornish College of the Arts (WA) 
11. Dominican University, Alonzo King’s LINES Ballet (CA) 
12. East Carolina University (NC) 
13. Elon University (NC) 
14. Five College Dance Department (MA) 
15. Five College Dance Department, University of Massachusetts  
Amherst (MA) 
16. Florida State University (FL) 
17. Fordham University, The Ailey School (NY) 
18. George Mason University (VA) 
19. Hollins University (VA) 
20. Juilliard School (NY) 
21. Kent State University (OH) 
22. Long Island University, The Brooklyn Campus (NY) 
23. Marygrove College (MI) 
24. Marymount Manhattan College (NY) 
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25. Montclair State University (NJ) 
26. New World School of the Arts (FL) 
27. Oakland University (MI) 
28. Ohio State University (OH) 
29. Ohio University (OH) 
30. Point Park University (PA) 
31. Purchase College (NY) 
32. Rutgers University (NJ) 
33. Sam Houston State University (TX) 
34. San Jose State University (CA) 
35. Shenandoah University (VA) 
36. Southern Methodist University (TX) 
37. State University of New York at Fredonia (NY) 
38. Stephens College (MO) 
39. Temple University (PA) 
40. Texas Christian University (TX) 
41. Tulane University (LA) 
42. University of Akron (OH) 
43. University of Arizona (AZ) 
44. University of Arkansas, Little Rock (AR) 
45. University of Cincinnati (OH) 
46. University of Colorado (CO) 
47. University of Florida (FL) 
48. University of Georgia (GA) 
49. University of Hartford (CT) 
50. University of Hawaii at Manoa (HI) 
51. University of Illinois at Urbana-Champaign (IL) 
52. University of Kansas (KS) 
53. University of Michigan (MI) 
54. University of Minnesota, Twin Cities (MN) 
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Table 4.1 Total Research Pool of 70 Universities with BFA Dance Degree  
Programs in the United States 
55. University of Missouri, Kansas City (MO) 
56. University of North Carolina Greensboro (NC) 
57. University of North Carolina School of the Arts (NC) 
58. University of Oklahoma (OK) 
59. University of South Florida (FL) 
60. University of Southern Mississippi (MS) 
61. University of Texas at Austin (TX) 
62. University of the Arts (PA) 
63. University of Utah (UT) 
64. University of Wisconsin, Madison (WI) 
65. University of Wisconsin, Milwaukee (WI) 
66. Valdosta State University (GA) 
67. Virginia Commonwealth University (VA) 
68. Wayne State University (MI) 
69. Western Michigan University (MI) 
70. Wichita State University (KS) 
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APPENDIX B 	  	  	  	  
University 
 Condition 1 
Characteristic 
1.1 
Characteristic 
1.2 
Characteristic 
1.3 
Butler University     
California State 
University, Long 
Beach 
    
Columbia 
College Chicago     
Dominican 
University X  X  
FCDD University 
of Massachusetts 
Amherst 
    
Juilliard School     
Long Island 
University, The 
Brooklyn 
Campus 
X  X  
Marymount 
Manhattan 
College 
    
Purchase College     
Sam Houston 
State University     
Shenandoah 
University     
Temple 
University     
Tulane University     
University of 
Akron     
University of 
Georgia X X   
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Table 4.2 Breakdown of Universities that Meet Condition 1: BFA Dance 
Degree Programs That Are Entrepreneurial	  
University of 
Illinois at Urbana 
Champaign 
X X   
University of 
Michigan     
University of 
Minnesota, Twin 
Cities 
    
University of 
North Carolina 
Greensboro 
X  X  
University of 
North Carolina 
School of the 
Arts 
X X   
University of 
Oklahoma     
University of 
Wisconsin, 
Madison 
    
Virginia 
Commonwealth 
University 
    
Western 
Michigan 
University 
X X   
Wichita State 
University     
Total 8 5 3 0 
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University 
 Condition 2 
Characteristic 
2.1 
Characteristic 
2.2 
Characteristic 
2.3 
Butler University X X X X 
California State 
University, Long 
Beach 
X X X X 
Columbia 
College Chicago X X X X 
Dominican 
University X* X  X 
FCDD University 
of Massachusetts 
Amherst 
X X X  
Juilliard School X X X  
Long Island 
University, The 
Brooklyn 
Campus 
X* X  X 
Marymount 
Manhattan 
College 
X X X X 
Purchase College X X X X 
Sam Houston 
State University X*  X X 
Shenandoah 
University X X X X 
Temple 
University X X X X 
Tulane University X X X X 
University of 
Akron X X X X 
University of 
Georgia X*  X  
University of 
Illinois at Urbana 
Champaign 
X*  X  
University of X X X  
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Table 4.3 Breakdown of Universities that Meet Condition 2: BFA Dance 
Degree Programs That Are Not Entrepreneurial 
 
*Denotes BFA Dance degree programs that have  
elements that are entrepreneurial 
Michigan 
University of 
Minnesota, Twin 
Cities 
X X X X 
University of 
North Carolina 
Greensboro 
X* X  X 
University of 
North Carolina 
School of the 
Arts 
X*  X  
University of 
Oklahoma X X X X 
University of 
Wisconsin, 
Madison 
X X X X 
Virginia 
Commonwealth 
University 
X X X X 
Western 
Michigan 
University 
X*  X X 
Wichita State 
University X X X X 
Total 25 20 22 19 
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Table 4.4 Breakdown of Random Sample by U.S. Census Regions: Northeast 
APPENDIX C 	  	  	  	  
Northeast Total Research Pool Random Sample 
Connecticut 1 - 
Maine - - 
Massachusetts 3 1 
New Hampshire - - 
New Jersey 2 - 
New York 7 4 
Pennsylvania 3 1 
Rhode Island - - 
Vermont - - 
Total 16 6 
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Table 4.5 Breakdown of Random Sample by U.S. Census Regions: Midwest 	  
	  	  
Midwest Total Research Pool Random Sample 
Illinois 2 2 
Indiana 1 1 
Iowa - - 
Kansas 2 1 
Michigan 5 2 
Minnesota 1 1 
Missouri 1 - 
Nebraska - - 
North Dakota - - 
Ohio 5 1 
South Dakota - - 
Wisconsin 2 1 
Total 19 9 
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Table 4.6 Breakdown of Random Sample by U.S. Census Regions: South 	  
 
South Total Research Pool Random Sample 
Alabama - - 
Arkansas 1 - 
Delaware - - 
District of Columbia - - 
Florida 4 - 
Georgia 3 1 
Kentucky - - 
Louisiana 1 1 
Maryland - - 
Mississippi 1 - 
North Carolina 4 2 
Oklahoma 1 1 
South Carolina - - 
Tennessee - - 
Texas 4 1 
Virginia 4 2 
West Virginia - - 
Total 23 8 
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Table 4.7 Breakdown of Random Sample by U.S. Census Regions: West 	  
 
 
West Total Research Pool Random Sample 
Alaska - - 
Arizona 1 - 
California 6 2 
Colorado 1 - 
Hawaii 1 - 
Idaho - - 
Montana - - 
Nevada - - 
New Mexico - - 
Oregon - - 
Utah 1 - 
Washington 1 - 
Wyoming 1 - 
Total 11 2 
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APPENDIX D 
 
 
 
 
Characteristic 1.1: The BFA Dance Degree Program Requires 
Entrepreneurial Courses in the Required Curriculum 
 
1. University of Georgia 
Course Title: Production Assignment I and II 
Course Number: DANC 2000 and DANC 3000 
Course Description: Experience in publicity, graphic design, stage 
lighting, stage management and costuming through faculty-
supervised and monitored participation as a member of the 
production crew for three dance concerts sponsored by the 
department of Dance (University of Georgia 2013). 
 
2. University of Illinois at Urbana-Champaign 
Course Title: Senior Career Seminar 
Course Number: DANC 495 
Course Description: Senior Career Seminar addresses survival strategies 
and the transition from academe to the profession. Course content 
includes research and discussion of career possibilities in 
performance, choreography, teaching, community dance work, 
therapy and the dance-related fields of health/fitness/recreation. 
Students will research individualized projects in an area of interest 
(University of Illinois at Urbana-Champaign 2013). 
 
3. University of North Carolina School of the Arts 
Course Title: Business Perspectives 
Course Number: DANC 3652 
Course Description: A course designed to assist students with practical 
career and business issues. Topics will vary, and may include 
career planning, union awareness, agents and managers, audition 
strategies, companies and directors contract negotiations, and 
digital portfolios. Information will also be provided in personal 
accounting, credit preparedness and digital media (University of 
North Carolina School of the Arts 2013). 
 
Course Title: Design Media for the Artist 
Course Number: MST 1100 
Course Description: This course actively investigates what it means for us 
to be media-literate in the 21st century. Using a project-based 
instructional format, students explore and extend their abilities to 
read (and interpret and evaluate) and write (or produce) content 
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Table 4.8 Descriptions of Required Entrepreneurial Courses Identified  
in Characteristic 1.1	  
and communications in a variety of digital media, including text, 
audio, image, moving image, interactive database and 
combinations thereof. Ready-or-not, young people in the 21st 
century are gathering their own information and assembling and 
sharing their own meanings. This course seeks to acknowledge and 
inform this new and powerful role for young people by providing 
an environment in which to learn design skills, information skills 
and media skills in a holistic, project-based fashion (University of 
North Carolina School of the Arts 2013). 
 
4. Sam Houston State University 
Course Title: Career Resources in Dance 
Course Number: DNS 478 
Course Description: This course is designed for the graduating dance 
student who is preparing to enter the job market. A major emphasis 
will be placed on resume building, the job search, and the audition 
process. At the end of this course, students will create and package 
a portfolio that includes a resume, an audition solo and various 
marketing materials (Sam Houston State University 2013). 
 
5. Western Michigan University 
Course Title: The Choreographer and the Community 
Course Number: DANC 3800 
Course Description: A practical experience focusing on the 
choreographer’s creative process for advanced work. Emphasis 
includes writing descriptive statements for thesis and grant 
proposals for choreographic work, running auditions and 
rehearsals, developing leadership/collaborative styles and 
articulating artistic visions. Focus is on complex groups forms and 
devices, as well as development and structuring of sophisticated 
choreographic works (Western Michigan University 2013). 
 
Course Title: Dance Management 
Course Number: DANC 4890 
Course Description: The course covers front-of-house management and 
publicity, budget, programming, organization of elements involved 
in company management, and grantsmanship. Practical application 
of these principles will be evaluated wherever possible (Western 
Michigan University 2013). 
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Table 4.9 Descriptions of Elective Entrepreneurial Courses Identified  
in Characteristic 1.2	  
 
Characteristic 1.2: The BFA Dance Degree Program Offers Elective 
Entrepreneurial Courses 
 
1. Dominican University, Alonzo King’s LINES Ballet 
Course Title: Arts Management 
Course Number: DANC 3002 
Course Description: This course is intended to be a hands-on, practical 
approach to a broad range of skills and possibilities in the field of 
arts management. Because careers in dance are now very open, 
mutable, and interconnected—because being a dancer does not 
close you off from the world—this class will try to introduce a 
spectrum of potentially useful knowledge about working in the 
field of dance. Roughly half of the class will include talks, 
workshops, and projects with professionals from LINES and from 
the Bay Area dance community; you will learn from their 
experiences with grant-writing, touring, PR, bookkeeping, touring, 
fundraising, studio management, programming, marketing, dance 
film, event planning, and production. The other half of the class 
will focus on a set of skills designed to develop the clarity of your 
own vision of dance and your ability to articulate that vision 
through artist statements, press releases, dance criticism, and oral 
presentations. 
 
2. Long Island University, The Brooklyn Campus 
Course Title: Practical Preparation for the Dancer 
Course Number: DNC 305 
Course Description: This course prepares dance students to enter the 
professional dance world equipped to represent themselves with 
well organized resumes that are specific to the job; a portfolio, 
including head-shots, performance photographs, reviews and 
notices; audition experience; networking capabilities. 
 
3. University of North Carolina Greensboro 
Course Title: Career Management for the Dance Artist 
Course Number: DCE 455  
Course Description: Overview of the professional dance world. Course 
work involves viewing videos of today's touring companies and 
learning basic skills in auditioning, applying for jobs, grant 
writing, and organizing promotional materials.  
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APPENDIX E 	  	  	  
University General Business Finance Accounting Marketing 
Arts 
Management 
Butler University X   X  
California State 
University, Long 
Beach 
 X  X  
Columbia College 
Chicago    X X 
Dominican 
University X    X 
Long Island 
University, The 
Brooklyn Campus 
X X X X  
Marymount 
Manhattan College X  X  X 
Purchase College     X 
Sam Houston State 
University X X X X  
Shenandoah 
University X    X 
Temple University X X X   
Tulane University X X X   
University of Akron X X  X  
University of 
Minnesota, Twin 
Cities 
     
University of North 
Carolina 
Greensboro 
X  X   
University of 
Oklahoma X     
University of 
Wisconsin, 
Madison 
X     
Virginia 
Commonwealth 
University 
X     
Western Michigan 
University X X X X  
Wichita State 
University X X X   
Total 15 8 8 7 5 
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Table 4.10 Breakdown of Entrepreneurial Minors Found in Characteristic 2.3: 
The Elective Opportunity For Entrepreneurial Courses Exists,  
But Is Not Within The BFA Dance Degree Program	  
	  
University Public Relations Entrepreneurship 
Human 
Resources Management 
Butler University  X   
California State 
University, Long Beach  X X  
Columbia College 
Chicago X    
Dominican University     
Long Island University, 
The Brooklyn Campus  X  X 
Marymount Manhattan 
College     
Purchase College     
Sam Houston State 
University  
X 
  X 
Shenandoah University  X   
Temple University  X   
Tulane University    X 
University of Akron X X X  
University of Minnesota, 
Twin Cities    X 
University of North 
Carolina Greensboro  X   
University of Oklahoma  X   
University of Wisconsin, 
Madison  X   
Virginia Commonwealth 
University   X  
Western Michigan 
University    X 
Wichita State University  X X X 
Total 2 11 4 6 	  
  121	  
 
WORKS CITED 
 
 
 
Akron, University of. (2011). University of Akron 2011-2012 Undergraduate 
Bulletin. Retrieved from http://www.uakron.edu/  
Alper, Neil, & Wassall, Gregory H. (2000). More Than Once in a Blue Moon: 
Multiple Jobholdings by American Artists. [Washington, D.C.]; Santa Ana, 
Calif.: National Endowment for the Arts; Seven Locks Press.  
American Guild of Musical Artists. (2009). Basic agreement between American 
Guild of Musical Artists and Pennsylvania Ballet Association 2009-2012. 
Retrieved from http://www.musicalartists.org/  
American Guild of Musical Artists. (2010). Basic agreement between American 
Guild of Musical Artists and San Francisco Ballet Association 2010-2013. 
Retrieved from http://www.musicalartists.org/  
Amherst College. (2011). Amherst College 2011-2012 Catalog. Retrieved from 
https://www.amherst.edu/  
Baumol, William J., Jeffri, Joan, & Throsby, C. D. (2004). Making changes: 
Facilitating the transition of dancers to post-performance careers. New 
York: Advance Project.  
  122	  
Beckman, G. D. (2007). "Adventuring" arts entrepreneurship curricula in higher 
education: An examination of present efforts, obstacles, and best practices. 
Journal of Arts Management, Law, and Society, 37(2), 87-87-112.  
Bennett, D. (2009). Careers in dance beyond performance to the real world of 
work. Journal of Dance Education, 9(1), 27-34.  
Brown, A. (2013, May 15, 2013). In U.S., average retirement age up to 61. 
Gallup. Retrieved from http://www.gallup.com  
Bureau of Labor Statistics. CPI inflation calculator. Retrieved from 
http://www.bls.gov/data/inflation_calculator.htm  
Burns, S. (2007). Mapping dance: Entrepreneurship and professional practice in 
dance higher education. Lancaster University, Bailrigg, Lancaster, LA1 
4YW, United Kingdom: PALATINE The Higher Education Academy.  
Burns, S., & Pichilingi, D. (2000). Training artists as managers within a higher 
education context: A case study. Journal of Arts Management, Law, and 
Society, 30(2), 113-113-122.  
Butler University. (2011). Butler University 2011-2013 Bulletin. Retrieved from 
http://www.butler.edu/  
California State University Long Beach. (2011). California State University, Long 
Beach 2011-2012 Undergraduate and Graduate Catalog. Retrieved from 
http://www.csulb.edu/  
  123	  
Callahan, S., & Dance/USA (Organization). (2005). Dance from the campus to 
the real world and back again: A resource guide for artists, faculty and 
students. Washington, DC: Dance/USA.  
Carnevale, Anthony P., Cheah, Ban, & Strohl, Jeff. Georgetown University 
Center on Education and the Workforce. (2012). Hard times, college majors, 
unemployment and earnings: Not all college degrees are created equal 
Georgetown University Center on Education and the Workforce. 3300 
Whitehaven Street NW Suite 5000 Box 571444, Washington, DC 20057.  
Carnevale, Anthony P., Smith, Nichole, & Strohl, Jeff. Georgetown University 
Center on Education and the Workforce. (2010). Help wanted: Projections of 
jobs and education requirements through 2018. Georgetown University 
Center on Education and the Workforce. 3300 Whitehaven Street NW Suite 
5000 Box 571444, Washington, DC 20057. 
Carnevale, Anthony P., Strohl, Jeff, & Melton, Michelle. Georgetown University 
Center on Education and the Workforce. (2011). What's it worth? The 
economic value of college majors. Georgetown University Center on 
Education and the Workforce. 3300 Whitehaven Street NW Suite 5000 Box 
571444, Washington, DC 20057. 
Carpenter, M. (2010). Ethan Stiefel to step down as dean of the UNCSA school of 
dance at the end of 2010-11 school year. Retrieved from 
http://www.uncsa.edu/pressreleases/  
  124	  
Columbia College Chicago. (2011). Columbia College Chicago 2011-2012 
Course Catalog. Retrieved from http://www.colum.edu/  
Colvin, G. L., & Link, G. (2005). Fiscal sponsorship: 6 ways to do it right. San 
Francisco, CA: Study Center Press.  
Dance/NYC Junior Committee. (2012). Dance workforce census: Earnings 
among individuals, ages 21-35. 218 East 18th Street, 4th Floor, New York, 
NY 10003: Dance/NYC.  
Dominican University of California. (2010). Dominican University of California 
Academic Catalog 2010-2012. Retrieved from http://www.dominican.edu/  
Essig, L. (2009). Suffusing entrepreneurship education throughout the theatre 
curriculum. Theatre Topics, 19(2), 117-124.  
Filer, R. K. (1990). Arts and academe: The effect of education on earnings of 
artists. Journal of Cultural Economics, 14(2), 15-40.  
Five College Consortium. (2014). Five College academic departments and 
programs. Retrieved from 
https://www.fivecolleges.edu/academics/departments_programs  
Five College Consortium. (2009). Five College Dance Department sample four 
year schedule: BFA or BA. Retrieved from https://www.fivecolleges.edu/  
  125	  
Five College Consortium. (2012). Five College Dance Department fall 2012 
courses. Retrieved from https://www.fivecolleges.edu/  
Foulkes, J. L. (2002). Modern bodies: Dance and American modernism from 
Martha Graham to Alvin Ailey. Chapel Hill: University of North Carolina 
Press.  
Galligan, A., & Cherbo, J. M. (2004). Financial support for individual artists. The 
Journal of Arts Management, Law, and Society, 34(1), 23-42.  
Gaquin, Deirdre, Bradshaw, Tom. National Endowment for the Arts. (2008). 
Artists in the workforce: 1990-2005. Washington, DC: National Endowment 
for the Arts.  
Georgia, University of. (2011). Fall 2011 UGA Bulletin. Retrieved from 
http://www.uga.edu  
Georgia, University of. (2012). Spring 2012 UGA Bulletin. Retrieved from 
http://www.uga.edu  
Giving USA Foundation. (2011). Giving USA 2011: The annual report on 
philanthropy for the year 2010. Retrieved from www.givingusareports.org  
Grant, D. (2010). The business of being an artist. New York: Allworth Press.  
Hampshire College. (2011). Hampshire College Fall 2011 Course Descriptions. 
Retrieved from https://www.hampshire.edu/   
  126	  
Hampshire College. (2011). Hampshire College Fall 2011 Course Listing. 
Retrieved from https://www.hampshire.edu/  
Hampshire College. (2012). Hampshire College Spring 2012 Course 
Descriptions. Retrieved from https://www.hampshire.edu/  
Hampshire College. (2012). Hampshire College Spring 2012 Course Listings. 
Retrieved from https://www.hampshire.edu/   
Henderson, D. R. (1998, October 12). Minimum wage + $1 = more poverty. 
Fortune Magazine. Retrieved from http://fortune.com/  
Hilsenrath, J., Ng, S., & Paletta, D. (2008, September 18). Worst crisis since ‘30s, 
with no end yet in sight. The Wall Street Journal. Retrieved from 
http://online.wsj.com/news/articles/SB122169431617549947  
Illinois at Urbana-Champaign, University of. (2011). University of Illinois at 
Urbana-Champaign Fall 2011 Course Catalog. Retrieved from 
http://illinois.edu/  
Illinois at Urbana-Champaign, University of. (2012). University of Illinois at 
Urbana-Champaign Spring 2012 Course Catalog. Retrieved from 
http://illinois.edu/  
Indiana University, Strategic National Arts Alumni Project. (2011). Forks in the 
road: The many paths of arts alumni--strategic national arts alumni project 
2010 findings. Strategic National Arts Alumni Project. Indiana University 
  127	  
Center for Postsecondary Research, 1900 East Tenth Street Suite 419, 
Bloomington, IN 47406.  
Indiana University, Strategic National Arts Alumni Project. (2012). A diverse 
palette: What arts graduates say about their education and careers. Annual 
report 2012 Strategic National Arts Alumni Project. Indiana University 
Center for Postsecondary Research, 1900 East Tenth Street Suite 419, 
Bloomington, IN 47406 
Jackson, C., Institute of Manpower Studies (Great Britain). (1994). Careers and 
training in dance and drama: A report of research for the arts council of 
England. Brighton: Institute of Manpower Studies.  
Jackson, M., & Urban Institute. Culture, Creativity & Communities Program. 
(2003). Investing in creativity: A study of the support structure for U.S. 
artists. [Washington, D.C.]: Culture, Creativity & Communities Program, 
Urban Institute.  
Jeffri, J., & Throsby, D. (2006). Life after dance: Career transition of professional 
dancers. International Journal of Arts Management, 8(3), 54-63.  
Juilliard School, T. (2011). The Juilliard School College Catalog 2011-2012. 
Retrieved from http://www.juilliard.edu/   
Kerr-Berry, J. (2005). The application of national dance standards in higher 
education dance programs National Dance Education Organization.  
  128	  
Kushner, R. J. (1999). Curriculum as strategy: The scope and organization of 
business education in liberal arts colleges. The Journal of Higher Education, 
70(4), pp. 413-440.  
Lanier, C. (2011). State of NYC dance. 218 East 18th Street, 4th Floor, New York, 
NY 10003: Dance/NYC.  
Lee, F. (2011, June 30). Ballet Theater finds North Carolina partner. The New 
York Times  
Long Island University The Brooklyn Campus. (2011). Long Island University the 
Brooklyn Campus 2011-2012 Undergraduate Bulletin. Retrieved from 
http://www.liu.edu  
Mara, T. (1966). The language of ballet; an informal dictionary. Cleveland: 
World Pub. Co.  
Marymount Manhattan College. (2011). Marymount Manhattan College 
Catalogue 2011-2012. Retrieved from http://www.mmm.edu/  
Massachusetts Amherst, University of. (2012). University of Massachusetts 
Amherst Spring 2012 Schedule of Classes. Retrieved from 
http://www.umass.edu/   
McCarthy, K. F. (2001). The performing arts in a new era. Santa Monica; 
Arlington; Pittsburg: RAND.  
  129	  
Michigan, University of. (2011). University of Michigan College of Literature 
Science and the Arts 2011-2012 Bulletin. Retrieved from https://www-
umich-edu/  
Michigan, University of. (2011). University of Michigan Course Catalog. 
Retrieved from https://wolverineaccess.umich.edu/  
Minnesota Twin Cities, University of. (2010). University of Minnesota Twin 
Cities 2010-2012 Undergraduate Catalog. Retrieved from 
http://www1.umn.edu/twincities/  
Mizell, L. (2005). College course-taking patterns in the arts. (NEA Research 
Note #88). 1100 Pennsylvania Ave. N.W., Washington, D.C. 20506: 
National Endowment for the Arts.  
Montgomery, S. S., & Robinson, M. D. (2003). What becomes of undergraduate 
dance majors? Journal of Cultural Economics, 27(1), 57-71.  
Moss, I. D., Blake, C., & Harwell, L. (2012). Discovering fiscally sponsored NYC 
dancemakers. 218 East 18th Street, 4th Floor, New York, NY 10003: 
Dance/NYC.  
Mount Holyoke College. (2011). Mount Holyoke College Bulletin and Course 
Catalog 2011-2012. Retrieved from https://www.mtholyoke.edu/  
  130	  
National Association of Schools of Dance. (2010). National association of 
schools of dance handbook 2010-11. Reston, Virginia: National Association 
of Schools of Dance.  
Netzer, D., & Parker, E. (1993). Dancemakers. Washington, DC: National 
Endowment for the Arts.  
Nichols, B. (2011). Artists and arts workers in the United States: Findings from 
the American Community Survey (2005 - 2009) and the quarterly census of 
employment and wages (2010). (NEA Research Note #105). 1100 
Pennsylvania Ave. N.W., Washington, D.C. 20506: National Endowment for 
the Arts.  
North Carolina Greensboro, University of. (2011). University of North Carolina 
Greensboro Undergraduate Bulletin 2011-2012. Retrieved from 
http://www.uncg.edu/  
North Carolina School of the Arts, University of. (2011). University of North 
Carolina School of the Arts Undergraduate Bulletin 2011-2012. Retrieved 
from http://www.uncsa.edu/   
Oklahoma, University of. (2009). University of Oklahoma General Catalog 2009-
2011. Retrieved from http://www.ou.edu/  
Oliver, W., Ed., & American Alliance for Health, Physical Education, Recreation 
and Dance, Reston, VA. National Dance Association. (1992). Dance in 
  131	  
higher education. Focus on dance XII. AAHPERD Publication Sales, 1900 
Association Drive, Reston, VA 22091.  
Packer, A. H. (1996). Arts and earning a living. Journal of Aesthetic Education, 
30(4, Special Issue: The Aesthetic Face of Leadership), pp. 99-114.  
Preece, S. B. (2011). Performing arts entrepreneurship: Toward a research 
agenda. Journal of Arts Management, Law & Society, 41(2), 103-120. 
doi:10.1080/10632921.2011.573445  
Purchase College State University of New York. (2011). Purchase College 
Catalog 2011-2013. Retrieved from http://www.purchase.edu/  
Rhine, A. S. (2007). The MFA in theater management and the MBA: An 
examination of perspectives of decision makers at theaters in the United 
States. Journal of Arts Management, Law & Society, 37(2), 113-126.  
Risner, D. (2008). Equity in dance education: Momentum for change. Journal of 
Dance Education, 8(3), 75-78.  
Risner, D. (2010). Dance education matters: Rebuilding postsecondary dance 
education for twenty-first century relevance and resonance. Arts Education 
Policy Review, 111(4), 123-135.  
Ross, Janice. Dancing in the Millennium (2002). Institutional forces and the 
shaping of dance in the American university. Dance Chronicle. 25(1), 115-
124.  
  132	  
Sam Houston State University. (2010). Sam Houston State University 
Undergraduate Catalog 2010-2012. Retrieved from http://www.shsu.edu  
Shenandoah University. (2011). Shenandoah University Undergraduate Catalog 
2011-2012. Retrieved from http://www.su.edu/  
Smith College. (2011). Smith College Bulletin 2011-2012 Catalogue. Retrieved 
from http://www.smith.edu  
Temple University. (2011). Temple University Undergraduate Bulletin 2011-
2012. Retrieved from http://www.temple.edu/  
Tulane University. (2011). Tulane University 2011-2012 Catalog. Retrieved from 
http://tulane.edu/  
United States Census Bureau. (2014). United States Census Bureau. Retrieved 
from http://www.census.gov/  
United States Census Bureau. (2014). Census regions and divisions of the United 
States. Retrieved from http://www.census.gov/geo/maps-
data/maps/pdfs/reference/us_regdiv.pdf  
United States Census Bureau. (2014). Poverty thresholds. Retrieved from 
http://www.census.gov/hhes/www/poverty/data/threshld/index.html  
United States Department of Labor. (2014). Wage and hour division - minimum 
wage. Retrieved from http://www.dol.gov/whd/minimumwage.htm  
  133	  
Van Dyke, J. (2010). A realistic look at graduating dance majors. Journal of 
Dance Education, 10(3), 83-87.  
Virginia Commonwealth University. (2011). VCU Undergraduate Bulletin 2011-
2012. Retrieved from http://www.vcu.edu/  
Wassall, Gregory H., Alper, Neil O. (1989). When is an artist an artist: An 
analysis of factors related to claiming membership in this profession. Journal 
of Arts Management and Law Journal of Arts Management and Law, 19(4), 
37-50.  
Weeks, J. ed. (2011). Dance magazine college guide 2011-2012. Dance 
Magazine, New York, NY. 
Western Michigan University. (2011). Western Michigan University 
Undergraduate Catalog 2011-2012. Retrieved from 
http://catalog.wmich.edu/  
Wichita State University. (2011). Wichita State University Undergraduate 
Catalog 2011-2012. Retrieved from http://www.wichita.edu/   
Wisconsin Madison, University of. (2011). University of Wisconsin Madison 
Undergraduate Catalog 2011-2013. Retrieved from http://www.wisc.edu/  
  134	  
 
INDEX 
 	  	  
# 
2008 Economic Recession ........ ...3, 29, 
34, 40, 56 
A 
American Community Survey ... ..vi, vii, 
viii, xi, 5, 8, 9, 11, 13, 19, 20, 21, 22, 
32, 34, 35, 38, 39, 55, 101 
Artistic Skills ............................. ..57, 99 
Arts Entrepreneurship ................ xv, xvi, 
48, 50, 51, 105 
C 
Career Transition for Dancers ... 3, 5, 25, 
26, 56 
Characteristic 1.1 ....................... viii, xii, 
78, 79, 81 
Characteristic 1.2 ....................... viii, xii, 
78, 80, 82 
Characteristic 1.3 ....................... ..78, 82 
Characteristic 2.1 ....................... ........87 
Characteristic 2.2 ....................... ........86 
Characteristic 2.3 ....................... .. ix, 86, 
88 
Choreographer ........................... ...xv, 4, 
14, 17, 18, 28, 80 
Choreography Minors ................ ix, 106, 
107 
Columbia College Chicago........ 50, 140 
Condition 1 ................................ ..ix, xii, 
66, 69, 77, 81, 94, 95 
Condition 2 ................................ ..ix, xii, 
66, 69, 77, 85, 88, 95, 96 
D 
Dance/NYC Junior Committee.. .vii, 10, 
13, 16, 22, 140 
Dance/USA ................................ ........10 
 
 
Dancer Earnings .........................3, 5, 17, 
101 
Dominican University, Alonzo King’s 
LINES Ballet.......................... 71, 82, 
84 
E 
Elective Course ..........................viii, xii, 
xv, 78, 84, 85, 86, 90, 91 
Entrepreneurial Courses ............. . ii, viii, 
xii, xv, 61, 64, 65, 67, 69, 78, 79, 80, 
81, 84, 85, 86, 90, 91, 95, 97, 104, 
105 
Entrepreneurial Minor ................ ....... xv 
Entrepreneurial Skills ................. . xi, xv, 
xvi, 2, 3, 4, 26, 28, 42, 43, 44, 45, 46, 
50, 52, 53, 55, 57, 59, 60, 61, 65, 66, 
67, 68, 69, 70, 79, 80, 81, 86, 87, 93, 
98, 99, 101, 102, 103, 104, 105, 107 
Entrepreneurship ........................ xv, 42, 
50, 67, 88, 94 
F 
Five College Dance  
Department .................................x, 6, 15, 
18, 140 
Full-Time Work ......................... . xvi, 3, 
5, 6, 8, 9, 10, 13, 25, 32, 45, 101 
Full-Year Work .......................... . xvi, 5, 
6,  8, 9, 13, 32, 101 
G 
General Criteria .......................... . 94, 95 
H 
Household Income ..................... xvi, 18
  135	  
I 
Individual Income ...................... .xvi, 18 
L 
Long Island University, The Brooklyn 
Campus.................................. ..82, 84 
M 
Median Earnings ........................ vii, viii, 
x, xi, xvii, 32, 33, 38 
Multiple Job Holdings ............... .......vii, 
xvii, 3, 5, 15, 16 
N 
National Endowment for  
 the Arts .................................. vi, 5, 8, 
11, 16, 22, 32, 39, 55 
P 
Part-Time Work ......................... .xvii, 3, 
5, 6, 4, 8, 9, 10, 13, 27, 32, 40, 44, 55, 
59, 75, 76, 101 
Part-Year Work.......................... .xvii, 4, 
5, 6, 8, 9, 10, 13, 27, 32, 40, 44, 55, 
59, 101 
Private University ...................... ......xvii 
Professional Dance Career......... ......xvii 
Professional Dancer ................... ...3, 93, 
101 
Public University ....................... .....xviii 
R 
Required Course.........................viii, xii, 
xviii, 47, 78, 84 
Retirement .................................. 3, 5, 6, 
15, 23, 26, 27, 53, 99 
S 
Sam Houston State University ... . 80, 84 
Self-Employed............................ .. vii, 3, 
5, 11, 12, 13, 55 
SNAAP....................................... ... vi, 7, 
15, 21, 28, 49 
U 
United States Census.................. .. xii, 5, 
9, 11, 19, 39, 55, 72, 101 
United States Labor Force..........4, 5, 11, 
13, 19, 20, 27, 28, 55, 59 
University of Georgia................. . 80, 84 
University of Illinois at Urbana-
Champaign ............................. . 80, 84 
University of North Carolina 
Greensboro............................. . 82, 84 
University of North Carolina School of 
the Arts................................... 71, 80, 
84 
University of Wisconsin, Madison.... 30, 
89, 90, 91, 140 
W-Z 
Western Michigan University .... . 80, 84 
 
  136	  
ENDNOTES 
 
 
 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
i For the purposes of this paper, the term “research subjects” refers to the random sample of 25 
BFA Dance degree programs. 
ii “During the credit boom, financial institutions and American households took on too 
much debt. Between 2002 and 2006, household borrowing grew at an average annual rate 
of 11%, far outpacing overall economic growth. Borrowing by financial institutions grew 
by a 10% annualized rate. Now many of those borrowers can't pay back the loans, a 
problem that is exacerbated by the collapse in housing prices. They need to reduce their 
dependence on borrowed money, a painful and drawn-out process that can choke off 
credit and economic growth” (Hilsenrath, Ng, and Paletta 2008). 
iii The Five College Dance Department and University of Massachusetts Amherst were 
included in the random sample of 25 university BFA Dance degree programs of the 
research findings of this paper. 
iv In an effort of full disclosure, it is important to note that this researcher was a 
respondent to the Dance/NYC Junior Committee’s initial survey, which resulted in Dance 
Workforce Census: Earnings Among Individuals 21-35. At the time of the survey’s 
reference year of 2010, this researcher was living in New York and performing as a 
dancer. 
v Although Dancemakers references data, including figures for income, from 1989, it is being used 
to demonstrate that the issues that affected dancers 25 years ago are still relevant today. 
vi University of Wisconsin-Madison is one of the universities included in the random 
sample of the original research of this report. 
vii The What’s It Worth report included the following majors in the business major group: 
Accounting; Actuarial Science; Business Economics; Business Management and 
Administration; Finance; General Business; Hospitality Management; Human Resources 
and Personnel Management; International Business; Management Information Systems 
and Statistics; Marketing and Marketing Research; Miscellaneous Business and Medical 
Administration; Operations Logistics and E-Commerce. 
viii The Hard Times report included the following majors in the business major group: 
General Business; Accounting; Business Management and Administration; Operations 
Logistics and E-Commerce; Business Economics; Marketing and Marketing Research; 
Finance; Human Resources and Personnel Management; International Business; 
Hospitality Management; Management Information Systems and Statistics; 
Miscellaneous Business and Medical Administration (Carnevale, Cheah and Stohl 2012). 
ix Columbia College Chicago is one of the universities included in the random sample of 
the original research of this report. 
x Of the undergraduate dance programs included in the random sample of the original 
research portion of this report, 11 universities, or approximately 44 percent, are 
accredited by the National Association of Schools of Dance. 
xi The Five College Dance Department, University of Massachusetts Amherst was 
selected for the random sample of 25 university BFA Dance degree programs for this 
paper, however the Five College Dance Department is part of a consortium of five 
colleges in Western Massachusetts, which offers its students the opportunity to fulfill 
course requirements at the five participating universities for specified undergraduate 
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majors. In conducting research for this paper, the Five College Consortium, as well as 
each of the five universities associated with the Five College Dance Department was 
reviewed. The Five College Consortium includes Amherst College, Hampshire College, 
Mount Holyoke College, Smith College and University of Massachusetts Amherst. 	  
xii Each of the course catalogs obtained for this paper corresponded to the 2011-2012 
academic year of the Dance Magazine College Guide. It is important to note, however, 
that the academic offerings of universities in the pool of research subjects may have 
changed since in subsequent years. 
xiii The University of the Arts was included in the 70 universities with BFA dance 
programs pooled from the Dance Magazine 2011-2012 College Guide, however it was 
not selected in the random sample of 25 universities. 
xiv The arts conservatories include the North Carolina School of the Arts and the Juilliard 
School. xv	   Susan	   Jaffe is a former principal dancer with American Ballet Theater and Marina 
Hotchkiss is a former dancer with Alonzo King’s LINES Ballet.	  
xvi The list of states grouped in each of the 4 regions designated by the United States 
Census can be found in the appendix (US Census Bureau 2014). 
xvii When considering the student body size of the Five College Dance Department, the 
total student populations of all five participating universities was combined to determine 
the sum. 
xviii Not represented is the American Musical and Dramatic Academy because the Dance 
Magazine College Guide did not provide data on the number of dance majors enrolled at 
the university. 
xix The universities that met characteristics of both Condition 1 and Condition 2 included: 
Alonzo King’s LINES Ballet, Dominican University; University of Georgia; University 
of Illinois at Urbana-Champaign; Long Island University, The Brooklyn Campus; 
University of North Carolina School of the Arts; University of North Carolina 
Greensboro; Sam Houston State University; and Western Michigan University. 
xx For the purposes of this paper, a connection to a minor means an undergraduate degree 
minor that is clearly defined within the curriculum requirements as a potential 
concentration of the BFA Dance degree. 
xxi This statistic includes 5 BFA Dance degree programs that meet overlapping 
characteristics of Condition 1 and Condition 2. In Characteristic 1.1, the BFA Dance 
degree programs include University of Georgia; University of Illinois at Urbana-
Champaign; University of North Carolina School of the Arts; Sam Houston State 
University; and Western Michigan University. These 5 BFA Dance degree programs 
require one or more entrepreneurial course in its curriculum requirements, although they 
do not have elective entrepreneurial courses or entrepreneurial minors connected to the 
BFA Dance degree program.	  
xxii The course descriptions for each of the required entrepreneurial courses identified in 
Characteristic 1.1 can be found in the appendix. 
xxiii The University of Georgia requires two courses, both of which are typically taken in 
the freshmen year of the BFA Dance degree program. These courses are Production 
Assignment I and II, which offered experience in such entrepreneurial skills as publicity 
and graphic design, as well as artistic skills, such as stage management, lighting design 
and stage production. 
xxiv The University of Illinois at Urbana-Champaign requires a course for BFA Dance 
degree students with senior standing called Senior Career Seminar. This course is 
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designed to prepare undergraduate dance students for the realities of the professional 
dance world and included course content in career planning. 
xxv The University of North Carolina School of the Arts’ Business Perspectives is 
required in the third year of the BFA Dance degree student’s curriculum requirements, 
and the course description for Business Perspectives included language regarding career 
planning, financial planning and union awareness. 
xxvi The University of North Carolina School of the Arts’ Design Media for the Artist is 
part of the university’s general education requirements. The course description Design 
Media for the Artist addresses the importance of an artist’s familiarity with media and 
technology. 
xxvii Sam Houston State University’s BFA Dance degree requires a course called Career 
Resources in Dance, which is focused on career planning, including resume preparation 
and the audition process. 
xxviii Western Michigan University’s The Choreographer and the Community is a required 
Choreography course, which includes entrepreneurial skills training in areas such as 
leadership, the ability to articulate an artistic vision and developing grant proposals.  
xxix Western Michigan University’s Dance Management is a required course in Production 
and Management Theory, which includes aspects of entrepreneurial skills training, such 
as financial planning, management, marketing and publicity. 
xxx This statistic includes 3 BFA Dance degree programs that meet overlapping 
characteristics of Condition 1 and Condition 2. In Characteristic 1.2, the BFA Dance 
degree programs include Alonzo King’s LINES Ballet, Dominican University; Long 
Island University, The Brooklyn Campus; and University of North Carolina Greensboro. 
These 3 BFA Dance degree programs offer one or more elective entrepreneurial course in 
its curriculum requirements, although they do not have any required entrepreneurial 
courses in the curriculum requirements.	  
xxxi The course descriptions for each of the elective entrepreneurial courses identified in 
Characteristic 1.2 can be found in the appendix. 
xxxii This statistic includes 3 BFA Dance degree programs that meet overlapping 
characteristics of Condition 1 and Condition 2. In Characteristic 21.1, the 3 BFA Dance 
degree programs include Alonzo King’s LINES Ballet, Dominican University; Long 
Island University, The Brooklyn Campus; and University of North Carolina Greensboro. 
These 3 BFA Dance degree programs do not have entrepreneurial course requirements, 
however, each of the programs offer entrepreneurial course electives. 
xxxiii This statistic includes 5 BFA Dance degree programs that meet overlapping 
characteristics of Condition 1 and Condition 2. In Characteristic 21.2, the BFA Dance 
degree programs include University of Georgia; University of Illinois at Urbana-
Champaign; University of North Carolina School of the Arts; Sam Houston State 
University; and Western Michigan University. These 5 BFA Dance degree programs do 
not have elective entrepreneurial courses or entrepreneurial minors connected to the BFA 
Dance degree program. However, each of the programs requires one or more 
entrepreneurial course in its curriculum requirements. 
xxxiv Two of the universities identified in Characteristic 2.1, University of Massachusetts 
Amherst and University of Michigan, offered undergraduate degree programs in Business 
and related fields of study, however these universities did not make their Business 
courses available to non-business students. As previously stated, one of the general 
criteria was that the university’s entrepreneurial courses and entrepreneurship minors 
must be available to BFA Dance degree students.  
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xxxv This statistic includes 5 BFA Dance degree programs that meet overlapping 
characteristics of Condition 1 and Condition 2. In Characteristic 21.3, the BFA Dance 
degree programs include Alonzo King’s LINES Ballet, Dominican University; Long 
Island University, The Brooklyn Campus; University of North Carolina Greensboro; Sam 
Houston State University; and Western Michigan University. However, in this instance, 
none of these 5 universities have entrepreneurial minors connected to the BFA Dance 
degree program. 
xxxvi The 5 universities that offer minors in Arts Management with no connection to the 
BFA Dance degree program include Dominican University, Columbia College Chicago, 
Marymount Manhattan College, Purchase College and Shenandoah University. 
